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ABSTRACT 
 
Hafidh Rois Al Ahsan. 2019. The Effectiveness of Using Google Classroom 
Application to teach Writing Skill (An Experimental Research at the Eleventh 
Grade Students of MAN 1 Sukoharjo in the Academic Year of 2019/2020) Thesis 
English Language Education, Cultures and Languages Faculty. 
Advisor    :   Habibi Nur Hidayanto, M.Pd 
 
   Keywords     : Google Classroom Application, Writing Skill, Analytical  Exposition 
Texts 
The use of technique is crucial in teaching writing skill. The objective of this 
research us to find out Teaching using Google Classroom Application is effective or 
not in Writing skill on Analytical Exposition Texts towards eleventh grade students 
of MAN 1 Sukoharjo.” Jeanne Lam (2014) states learning traditional has often been 
done in learning became in the century now it starts popping up the use of internet 
technology, elearning has been effectively used in higher education 
The research used quantitative method in the form of quasi-experimental pre 
test and post test design. There are two classes includes in the research achievement. 
The first is experimental class taught by using Google Classroom Application and the 
second is control class taught by using Textbook. The students’ population of 
eleventh grade students of  MAN 1 Sukoharjo are 7 Classes. 207 students, and the 
samples are 60 students (30 students for experimental class who taught by using 
Google Classroom Application and 30 students for controlled class who taught by 
using Textbook). The sampling technique that used by researcher was cluster random 
sampling. Moreover, this research was conducted through the following procedures: 
applying treatments and giving test with the theme the importance of english 
languages for pre-test and the importance of education for post-test. The data 
analyzed in this research was gathered through test for experimental class and 
controlled class.  
The result gained from the research proved the difference  between students’ 
score in learning writing by Google Classroom and Textbook. The statictical 
calculation result, t-test was 14.850, the critical value was 0,05 and degree of 
freedom (df)=38 is 2,048. The obtained tcount was 14.850. The tcount was higher than  
ttable  (tcount=14.850> ttable=2,048), and the hypothesis of this study is accepted. Thus, 
teaching techniques using google classroom effective in improving writing skill. 
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CHAPTER I 
INTRODUCTION 
 
A. Backround of the Study 
Writing especially in the English writing competence of the students of 
Indonesian Senior High School is chosen as the topic in this thesis since it has 
not got a maximum portion in learning activity in which the research held. 
Writing itself is a communicative, productive, and expressive activity by using 
written material as its medium. The activity is meant to deliver a message 
from writer to the reader. In writing activity, a student should be able to utilize 
graphology, grammatical structure, and vocabulary. Jarvis (2000) emphasizes 
that many students do not enjoy writing because they feel that if they cannot 
do it correctly at the first time then they will never get it. Besides that, since 
the subject of the research is still in senior high school, so the researcher 
considers writing in English will make the students easier in writing the 
paragraph. 
Urquhart and Mclver (2005: 5-6) state that writing is a recursive 
process, which means students revise throughout the process, frequently 
moving back and forth among the stages. Then, students should learn 
strategies for invention and discovery, and teachers should help students 
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generate content and discover a purpose. Also, it is stated that readers, 
purpose, and occasion define all types of writing and effective writing fulfills 
the writer’s intention and meets the readers’ needs. It means that writing is a 
complex process and it seems reasonable to expect, then, that the teaching of 
writing is complex as well. Moreover, Harmer (2004) states that writing 
encourages students to focus on accurate language use. It is because students 
consider the language use when the students engage in their writing process. 
This activity will provoke language development because the students resolve 
problems what writing puts in students’ minds.  
Based on the researcher interview with several senior high school 
English teachers, the following phenomena seem true. This is shown from the 
teachers lack of focus in preparing the lesson for the writing skills compared 
to their preparation for the reading and speaking skills. From several senior 
high school students, nearly all of them said that they often only copied texts 
and other writing skill tasks from any books or other resources. They also 
often found and got them from the internet and submitted to the teacher.   
From those phenomena, the researcher intends to know about the teaching and 
learning of writing skills at MAN 1 Sukoharjo.  
The researcher conducted the research at MAN 1 Sukoharjo to the 
students of eleventh grade. The researcher choose MAN 1 Sukoharjo as the 
place for conducting the research because MAN 1 Sukoharjo has a good 
accreditation and has a good facilities to support in teaching learning process. 
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Besides, the researcher wants to know how eleventh grade students 
achievement in writing Analytical Exposition Texts used Google Classroom 
Application. 
(Riyanto:2013) In the teaching and learning process, teacher needs 
media to convey the material easily. One of the media is Google Classroom 
Application. The use of social network has become a popular in everyday 
communication. It is even used for collaborative learning especially in 
language learning. Social network applications such as facebook, twitter, and 
many others alike have been phenomenally popular in the communication 
world.  
Based on the observation conducted by the researcher in MAN 1 
Sukoharjo at the eleventh grade student on 18 February 2019, the research 
found many problems faced by the students were related to writing  skill. 
Most of them were unable to fulfill the requirement. This condition appeared 
in several indicators. One of some factors was caused by the teacher never 
used certain method or media to make the students interested  
in writing, there was no variation in the teaching of writing. Most teachers still 
use conventional method (lecturing, explaining, drilling, etc) in teaching 
writing. They do not use media or technique in teaching learning process. It 
makes students are not active and enthusiastic. They feel bored and do not 
understand the learning process. In addition, both students and teacher did not 
utilize the internet media to support learning either inside classroom or outside 
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classroom, eventhough there are some computer laboratories and free wifi. It 
causes the students some difficulties in writing. The problem are as follows:  
(1) students are lack of vocabularies (2) students have difficulties in using 
good grammar (3) students have difficulties in express their ideas in written 
text, and (4) students’ have low attention. 
The education system has growing rapidly in a few this last, look for 
traditional or traditional methods begin to disappear with technological 
discovery. Technological developments growing rapidly now asking for the 
existence of innovation and transformation in learning. One of them is 
Innovation blended learning. According to Jeanne Lam (2014) states learning 
traditional has often been done in learning became in the century now it starts 
popping up the use of internet technology, elearning has been effectively used 
in higher education, one of which is blended learning with learning. various 
problems that arise discuss the discussion blended learning in education. In 
the education system in the country we build on the foundation education for 
human birth good, complete and combined in terms of body, dialogue, 
spiritually, intellect and socialism are clear based on what is stated in 
Nationality Education Philosophy. Precisely the value of appreciation of value 
pure in very human circles important, because of its pure value lived it will 
determine the type desirable humans. Application not only on the eyes Islamic 
Education Lessons, Education Moral and Education Citizenship, even applied 
through all subjects taught,  
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through activities daily and curriculum programs (Zaharah Hussin, 2015; 
Rahimah Hj. Ahmad & Chang Lee Hon, 1997). Strenght of Textbooks are 
especially helpful for beginning teachers. The material to be covered and the 
design of each lesson are carefully spelled out in detail. Textbooks provide 
organized units of work. A textbook gives you all the plans and lessons you 
need to cover a topic in some detail. A textbook series provides you with a 
balanced, chronological presentation of information. Strengh of Google 
Classroom is It is very easy to use. Google Classroom’s design purposefully 
simplifies the instructional interface and options used for delivering and 
tracking assignments; communication with the entire course or individuals is 
also simplified through announcements, email, and push notifications. 
Nowadays, mobile devices such as cellular phones, smartphones, 
tablet, and laptop are recognized as essential tools for our daily lives. The 
teacher can utilize online learning as media for  teaching learning process. 
One learning media that has been used by teachers in teaching learning 
process is Google Classroom. (Shampa Iftakhar:2015) Google Classroom is 
considered as one of the best platforms out there for enhancing teachers' 
workflow. "It provides a set of powerful features that make it an ideal tool to 
use with students. ‘Classroom helps teachers save time, keep classes 
organized, and improve communication with students. It is available to 
anyone with Google Apps for Education, a free suite of productivity tools 
including Gmail, Drive and Docs. 
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(Shampa Iftakhar:2015) Google Classroom is meant to help teachers to 
manage the creation and collection of student assignments in a paperless 
environment, basically leveraging the framework of Google Docs, Drive and 
other Apps. Google classroom allows teachers to spend more time with their 
students and less time on the paperwork, and it is now even better. Google's 
latest announcement brings new functionality to Google Classroom.  
  Based on the explanation above, the researcher used a media to teach 
and deliver the analytical exposition so the researcher wants to justify the 
effect of using Google Classroom Application in teaching Analytical 
Exposition Texts writing is effective or not than used textbook. So the 
researcher is interested in conducting a researcher entitled “The Effectiveness 
of using Google Classroom Application to teach writing of Eleventh Grade 
Students at MAN 1 Sukoharjo 2019/2020”. 
 
B. Problem Identification 
  Based on the backround of the study above, there are several problems 
which can be identified by the researcher about English lesson of the eleventh 
grade students of MAN 1 Sukoharjo, such as:  
1.  There were a lot of students who have lack of vocabulary 
2.  The Students are low in mastering grammar  
3.  The teacher had never used technology media in teaching learning 
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C. Problem Limitation 
  This research is focused on the effectiveness of using Google 
Classroom Application in teaching Analytical Exposition Texts. The 
researcher conducts experimental design by dividing experimental group and 
control group. Experimental group are taught by using Google Classroom 
Application and control group by using textbook. 
  The researcher used Analytical Exposition Texts to teach the students. 
The subjects of the research are the eleventh grade students of MAN 1 
Sukoharjo in the Academic 2019/2020. 
 
D. Problem Statement 
  Based on the backround of the study, the researcher formulates the 
problem statement of this researcher are as follows: How is the effectiveness 
of Google Classroom in teaching writing on Analytical Exposition Texts at 
the eleventh grade student of MAN 1 Sukoharjo? 
 
E. The Objective of the Study 
  In relation to the problem statements above, the specific objective of 
the study is to find out whether there is or not significant difference between 
students who are taught by using Google Classroom and who are taught by 
using Textbook. 
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F. Benefit of the Study 
  There are practical benefits and theoritical benefits from this research: 
1. Practical benefits 
 First, for the students, it may motivate students to increase their 
writing class, so that they will have a good skill and knowledge in 
Analytical Exposition Texts writing. Besides, the students are more 
interested when teacher uses Google Classroom Application as teaching 
media on writing skill. Second, for the teachers, they can use the result of 
this study as a new reference if they want to increase their students in 
teaching Analytical Exposition Texts writing.  
Third, for the school, the result of this study can give a new way in 
teaching learning process at senior high school. 
 Finally, for researchers, this study can be a reference for them in 
conducting research with the same topic. 
2. Theoretical benefits 
 The result of this research is expected to be useful for other 
researchers as a reference to conduct further research with different or 
same research design. It provides understanding toward the effectiveness 
of Edmodo to teach writing. They can use this research to develop in skill, 
such as speaking, reading, and listening 
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G. Definition of Key Terms 
1. Writing Skill 
 According to Meyers (2005:1) writing skill is a way to produce a 
language which does naturally when you speak. Writing is not much 
different; except that you take more time to think about you subject, the 
person, or people we would be discussing it with...”Writing is one way of 
conveying something to the others through texts or writing, it becomes 
complicated because we need to pay attention on the rules, different from 
speaking skill Indriyani (2015:13), Nunan (2003:88) states writing is the 
process of thingking to invent ideas, thingking about how to express into 
good writing, and arranging the ideas into statement and paragraph 
clearly.  
2. Academic Writing 
 According to Naning Pranoto (2015) Academic Writing is an activity 
or writing activity for the purpose of completing a study / study 
assignment at an educational institution where the author is studying. This 
educational institution can be at the elementary, junior, senior high, 
tertiary level and vocational education institutions / LPK (courses). Forms 
of academic writing (AW) include papers (long essays), paper-works 
(papers or reports that need to be presented), minithesis (short thesis to 
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obtain a bachelor's degree or diploma level), thesis (long thesis to get a 
degree in above S-1). Both paper, paper-works, minithesis and thesis have 
the same writing method. 
3. Media 
 Arsyad (2006: 3) states that media are the messages mediators or 
companions from the senders to the receivers. 
4. Analytical Exposition Text 
 Analytical Exposition Texts is a text that elaborates the writer‘s idea 
about the phenomenon surrounding. Its social function is to persuade the 
reader that the idea is important matter, and to analyze the topic that the 
thesis/opinion is correct by developing an argument to support it.  
 According to Anderson and Anderson (1997: 2 - 3), analytical 
exposition text is a type that is intended to persuade readers that 
something should be in the case. An analytical exposition is a type of 
spoken or written text that is intended to persuade the listeners or readers 
that something is the case. From that theory it can be said that analytical 
exposition text has function to influence readers’ thinking.  
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CHAPTER II 
REVIEW OF RELATED LITERATURE 
 
A. The Nature of Writing 
1. Review on Writing 
a. The Definition of Writing  
Writing encourages students to focus on accurate language use 
and, because they think as they write, it may well provokes language 
development as they resolves problems which the writing puts into their 
minds (Harmer, 2004: 31). Writing is basically a matter of arrangement, 
of fitting sentences and paragraphs into prescribed patterns (Silva in 
Kroll, 1990: 14). 
According to Nunan (2003: 88) writing is the process of thinking 
to invent ideas, thinking about how to express into good writing, and 
arranging the ideas into statement and paragraph clearly. While Richards 
and Renandya in Fauziati, (2010: 45) state that writing is not only to the 
need to generate and organize ideas using an appropriate choice of 
vocabulary, sentence,and paragraph organization but also to turn such as 
ideas into readable text. According to Ghaith in Nur Rahma (2008: 12), 
writing is an intellectual activity to create written products that 
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demonstrates mastery over contextually appropriate formats for the 
rhetorical presentation of ideas as well as mastery in all areas of language. 
Writing is one of the four language skills: listening, speaking, 
reading and writing. Writing is a productive skill. It means it involves 
producing language rather than receiving it. Writing is not just about 
accuracy. It is also about having a message and communication it 
succesfully to other people (Mary, 2005: 26).  
According to Kroll (1990: 140) writing is frequently a difficult skill for 
any language user, which is to say that writing presents a fairly 
challenging task for both native and nonnative speakers. 
Based on the definitions above, it can be concluded that writing is 
a process or activity to write something, develop the ideas in mind into 
sentences, paragraphs well based on the patterns. 
 
2. The Process of Writing 
Harmer (2004:12) states that process writing is a way of looking at 
what people do when they compose written text. According to Zemach 
and Rumisek (2005:3), good writers go through several steps to produce a 
piece of writing. 
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1.) Pre-writing 
Pre-writing is first step of process writing. This step is where 
the writers try to find what she/he wants to write. Pre-writing stage 
involves the writers in choosing a topic, gathering ideas about that 
topic,organizing those ideas to talk about first to last. 
 
2.) Drafting 
In this stage is where the writers produce the ideas into words 
on a computer or paper about that topic. At the drafting stage, the 
writers are focused on the fluency of writing on organization and 
language to be used in order to the readers can understand the ideas 
easily. The content might be written without considering the 
grammatical aspect first. 
 
3.) Reviewing and Revising 
Reviewing stage is checking what had written, from the 
structure until content. The writers can ask to classmates to exchange 
texts. Readers opinion is a good way to know if the writing is clear and 
effective. Revising is not merely checking for language errors. It is 
done to improve the global content and the organization of ideas so 
that the writer’s intent is made clearer to the reader. 
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4.) Rewriting 
Rewriting can be called editing. Editing occurs after revising. 
The goal is to give your paper a professional appearance. The editing 
process is an extention of the writing stage, he outcome of the writing 
process. The students can ask to teacher to give opinions about 
writing. The teacher helps the students through the revision to shape 
and reshape the writing into final form, and it is focused more on 
organization, content of writing, and sentence structures.  The students 
check their final text for some mistakes they have made. 
From the explanation above, it can be concluded that in writing 
there are four steps; pre-writing (deciding the topic), drafting (writing 
keywords), reviewing and revising (checking the composition), 
rewriting (revising the composition untilbecome a good composition). 
3. The Purposes of Writing 
Nunan (2015:78) argues that there are some of the reasons why 
writing systems may have evolved: 
1.) To provide a more-or-less permanent record of some event. Records 
come in many shapes and forms: from records of the weather for a 
particular city over the course of a year, to a personal diary kept by 
someone over the course of their life. 
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2.) To communicate with someone else who is distant in time and space 
by means of letters, postcards, or emails. 
3.) To entertain or instruct through creative literature such as stories, 
novels, and poems. 
4.) To present complex arguments that would be beyond the spoken word 
in the form of essays, journal articles, and so on. 
5.) To remind ourselves of things we need to do: shopping lists, notes in a 
weekly planner. 
Besides, there are three purposes of writing in everyday life 
according to Halliday in Nunan (1991:84) as follows: 
1) Primarily for action 
Public signs, e.g. on roads and stations; product label and 
instructions, e.g. on food, tools or toys purchased; recipes; maps; 
television and radio guides; bills; menus; telephone directories; ballot 
paper; computer manuals, monitors and printouts. For social contact: 
personal correspondence; letter, postcards, greeting cards. 
2) Primarily for information 
Newspapers (news, editorials) and current affairs magazines; 
hobby magazines; non-fiction books, including textbooks; public 
notices; advertisement; political pamphlets; scholastic, medical, etc. 
reports; guidebooks and travel literature. 
16 
 
 
 
 
3) Primarily for entertainment 
Light magazines, comic strip; fiction books; poetry and drama; 
newspaper features; film subtitles; games, including computer games. 
From the theories above, it can be conclused that generally the 
purposes of writing are to give information and to entertain the readers. 
Writing also is used to communicate with other in different time place 
(e.g. letter, short message service, etc). 
4. Micro and Macro Skill in Writing 
Brown (2003) has summarized all those aspects into two main 
skills; they are the micro skills and the macro skills of writing. Those 
skills are described as follows: 
Micro skills: 
1) Produce graphemes and orthographic patterns of English; 
2) Produce writing at an efficient rate of speed to suit the purposes; 
3) Produce an acceptable core of words and use appropriate word order 
patterns; 
4) Use acceptable grammatical systems (e.g. tense, agreement, and 
pluralization), pattern and rules; 
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5) Express a particular meaning in different grammatical forms; 
6) Use cohesive devices in written discourse. 
Macro skills: 
1) Use the rhetorical forms and conventions of written discourse; 
2) Appropriately accomplish the communicative functions of written 
texts according to form and purpose; 
3) Convey links and connections between events, and communicative 
such relations as main idea, supporting idea, new information, given 
information, generalization, and exemplification; 
4) Distinguish between literal and implied meanings of writing; 
5) Correctly convey culturally specific references in the context of 
written texts; 
6) Develop and use a battery of writing strategies, such as accurately 
assessing audience’s interpretation, using pre-writing devices, writing 
with fluency in the first drafts, using paraphrases and synonyms, 
soliciting peer and instructor feedback, and using feedback for 
revising and editing. 
 
5. Teaching of Writing 
Writing is one of four skills (listening, speaking,reading, writing) 
has always formed part of the syllabus in teaching of English. Writing has 
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some important roles in human life; either in academic purposes or in 
other aspect of life. Teaching of writing is conveying, guiding, and giving 
the knowledge or information about how write well and how produce 
good writing. (Harmer:1998) 
1) The Reason of Teaching Writing 
There are many reasons of teaching writing. Harmer (1998:79) 
states that the reasons for teaching writing to students of English as a 
foreign language include four reasons. 
a) Reinforcement 
Some students acquire languages in a purely oral way, but 
most of them benefit greatly from seeing the language written 
down. The visual demonstration of language construction is 
invaluable for both our understanding of how it all fits together and 
as an aid to commiting the new language to memory. Students 
often find it useful to write sentence using anguage shortly after 
they have studied it. 
b) Language development 
The actual process of writing helps learners learn as they 
go along. The mental activity they have to go through in order to 
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construct proper written texts is all part of the long learning 
experience. 
c) Learning style 
Writing is appropriate for learners who take little longer 
time at picking up language just by looking and listening. It can 
also be quiet reflective activity instead of the rush and bother of 
interpersonal face-to-face communication. 
d) Writing as skill 
Teaching writing is a basic language skill just as important 
as speaking, listening and reading. Students need to know how to 
write letters, how to reply advertisement etc, they also need to 
know some of writing’s special conventions such as punctuation, 
paragraph construction etc. 
2) Types of Classroom Writing Performance 
According to Brown (2000:343), there are five major 
categories of classroom writing performance, they are: 
a) Imitative, or writing down 
At the beginning level of learning write, students will 
simply “write down” English letters,word, possibly sentences in 
order to learn the conventions of orthographic code. 
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b) Intensive, or controlled 
This category typically appears in controlled, written 
grammar exercise. A common form of controlled writing is to 
present a paragraph to students in which they have to alter given 
structure throughout. 
c) Self-writing 
A significant proportion of classroom writing may be 
devoted to self-writing, or writing with only the self in mind as an 
audience.diary or journal writing falls into this category which the 
students record throughts,feelings, and reactions and which an 
instructor reads and responds. 
d) Display writing 
It was noted earlier that writing within the school curricular 
context is a life. For all language students, short answer exercises, 
essay examination, and even research reports will involve an 
element of display. 
e) Real writing 
This category aims at the genuine communication of 
messages to an audience. There are three subcategories in real 
writing; they are academic, vocational/technical, and personal. 
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From the explanation above, it can be concluded that there 
are many types of writing performance. They are imitative writing, 
intensive writing, self-writing, display writing, and real writing. 
 
3) The Role of Teacher in Teaching Writing 
According to Harmer (2002:262), teachers have important role 
in teaching learning process of writing, the ones that are especially 
important are as follows: 
a) Motivator 
Teachers must motivate the students, creating the right 
conditions for the generation of ideas, persuading them of 
usefulness of the activity, and encouraging them to make as much 
effort on our part for longer process-writing sequences. Teachers 
may need to suggest lines to the students who cannot think 
anything, or at least prompt them with teacher’s own ideas. 
b) Resourse 
Teachers should be ready to supply information and 
language where necesarry. Teachers need to offer advice and 
suggestions in a constructive and tactful way. 
c) Feedback provider 
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Teachers should respond positively and encouragingly to 
the content of what the students have written. When offering 
correction teachers should choose what and how much to focus on 
based on what students need at this particular stage of their studies, 
and on what students need at this particular stage of their studies, 
and on tasks they have undertaken. 
6. The Scoring of Writing 
The following rating scale in the result of considerable and careful 
research conducted in the scoring of composition in the United States, 
which is adapted from (Oshima & Hogue, 2006: 315). 
Table 2.1 
The Scoring of Writing 
 
No. Scoring Rubrics : Paragraph Maximum 
Score 
Actual 
Score Parts of Paragraph 
1. Format – 5 Points 
There is a title 1  
The title is centered 1  
The first line is intended 1  
There are margins on both sides 1  
The paragraph is double-spaced 1  
Total 5  
2. Mechanics – 5 Points 
There is a period, question  mark, or an 
exclamation mark after every sentence.  
 
1 
 
Capital letters are used correctly. 2  
The Spelling is correct. 2  
Total 5 
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3. Content – 20 points 
The paragraph fits the assignment. 5  
The paragraph is interesting to read 5  
The paragraph shows thought and care. 10  
Total  20  
4. Organization – 35 Points 
The paragraph begins with a topic sentence 
that has both a topic and  
10  
The paragraph contains several specific and 
factual supporting sentences that explain or 
prove the topic sentence, including at least 
one example. 
20  
The paragraph ends with an appropriate 
concluding sentence. 
5  
Total  35  
5. Grammar and sentence structure – 35 points 
Estimate a grammar and sentence structure 
score. 
35  
Grand Total 100  
 
From the explanation above the researcher conclude that the total 
is 100 which described in following table adapted from (Oshima & Hogue, 
2006: 315). 
Table 2.2 
Total Scoring 
 
 
 
 
 
No. Component Score 
1. Format 5 
2. Mechanics 5 
3. Content 20 
4. Organization 35 
5. Grammar                35 
Total 100 
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2. Analytical Exposition Texts 
a. Definition of Analytical Exposition Texts       
According to Mulya (2010, p.95), analytical exposition is a text which 
persuades the readers or listeners that something is the case, give a point 
of view, and confirms what is claimed. So the main objective in the 
Analytical Exposition Text is to try to convince the reader that the topic 
presented is an important topic to be discussed or get attention by giving 
arguments or opinions that support the main idea or topic.  
b. Generic Structure 
The generic structure of analytical exposition text has three 
components. They are thesis, Arguments, and reiteration. Mulya (2010, p. 
95) describes: 
1)  Thesis : introduces a topic, outlines main idea or point of view to  
be presented (thesis statement) 
2) Argument : provides the evidence (arguments) to support the 
thesis statement, each paragraph identifies a particular point, the 
elaboration may be further description, analysis, justification, 
giving examples, comparing and contrasting, etc. 
3) Reiteration : restates the position, perhaps with some emphasis. 
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c. Language Features Analytical Exposition Texts 
According to Sudarwati and Grace (2007, p.24) the language features 
of Analytical Exposition text are : 
1) Focus on generic human and non human participant (e.g.: car, 
pollution) 
2) The use of mental verbs are used when expressing opinions  
     ( e.g.: like, believe) 
3) The use of words that link to arguments ( e.g.: firstly, however, 
therefore) 
4) The use of present tense ( Andi is quiet boy ) 
5) The use of compound and complex sentences 
6) The use of modal and adverbs ( e.g.: can, may certainly) 
3. Media 
            a. Definition of Media 
Asnawir and Usman (2002:11) conclude that media is something 
that has characteristic: delivering the messages and can stimulate the 
thinking, feeling, and motivation of students so motivate occurred the 
learning process itself. Using media will increase the interest of students to 
study well and increase their performance according to the aims. 
There are many opinions which are suggested by some experts. It 
has been explained in Susilana and Riyana Books’ (2009:6) 
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1. Schram argues that media is a technology carrying the messages that is 
used for learning. So media is expansion of teachers. 
2. National Education Asociation states that media is a tool for 
communication in printed or audio visual, included the hardware. 
3. Briggs argues that media is a tool to give stimuli for the students in 
order to happen the learning process. 
4. Association of Education Communication Technology (AECT) argues 
that media is channel for process the channelization of messages. 
5. Gagne argues that all of component in student environment to stimuli 
the students in learning process. 
6. Miarso states that anything that is used to deliver the messages for 
stimuli the thinking, feeling, interesting, and pretension the students to 
study. 
 
From the definition above, media is a tool to convey the messages 
from the teacher to the students so that the students will be more interested 
to follow the lesson. The messages can be defined as material that related 
to teaching and learning. 
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b. Kinds of Media  
  According to Arsyad (2004:29), it can be concluded that 
teaching media can be classified into four kinds; those are printed 
media, audio-visual media, computer media, and printed-computer 
media. In addition, Seels and Glasgow in Arsyad (2004:33-34) 
classified media into two categories: 
1. Traditional Media 
a. Projected Visual (OHP, slides, filmstrips) 
b. Un projected Visual (picture, poster, photograph, chart, 
graphic, diagram) 
c. Audio 
d. Multimedia presentation (slide with audio, multi-image) 
e. Dynamic Projected Visual (film, television, video) 
f. Printed media (text book, module, workbook, magazine, 
handout) 
g. Games (crossword, board) 
h. Real thing (model, specimen, manipulative-mannequin) 
 
2. Technology Media 
a. Telecommunication-Based 
b. Media Microprocessor-Based Media 
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Media is very helpful in teaching language learning. It helps 
the teachers motivate the students by bringing a real life into the 
classroom and by presenting language in its more complete 
communicative context. Celce-Murcia (2001:461) states about the 
advantages of using media in language learning: 
1) Media serves as an important motivator in the language teaching 
process. 
2) Audiovisual materials provide students with content, meaning, 
and guidance. They thus create contextualized situation within 
which language items are presented and practiced. 
3) Media materials can lend authenticity to the classroom situation, 
reinforce the students the direct relation between the language 
classroom and the outside world. 
4) Media provides a way of addressing the needs of both visual and 
auditory learners. 
5) By bringing media into the classroom, teachers can expose their 
students to multiple input sources. 
6) Media helps students call up existing schemata and therefore 
maximize their use of prior background knowledge in the 
language learning process. 
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4. Google Classroom 
a. Definition of Google Classroom 
According to Beal (2017) Google Classroom is a tool which 
facilitates students and teacher collaboration; also teacher can create 
and distribute assignments for students in an online classroom for free. 
It makes teachers simply build groups to share assignments and 
announcements. Google Classroom can be a tool that makes learners 
become active participants.  
Nagele (2017) said, teachers can create active lessons which 
are student-centered, collaborative, and unforgettable just through 
Google Classroom, because it provides easy-to-use learning features 
with students of all categories able to cooperate. Google Classroom is 
helpful to all of learner categories and including adult learners. It also 
has some benefits such as paperless, can be accessed anywhere and 
everywhere as long as there is internet connection and from any 
devices, to communicate between teachers and students, to give 
feedback to students, and personalized learning. It has a learning 
feature that makes teachers create and handle assignments actively and 
also provide feedback to students. So, Google Classroom makes it 
easier for teachers to handle students work. 
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b. Features of Google Classroom 
Lots of activities we can do with Google Classroom when the 
class is operated. First, one can create announcement. Teacher can 
give announcements about the update of the class in this section. They 
can attach files and class materials as well. Secondly, create 
assignment. This is the most substantial feature in Google Classroom. 
(Shampa Iftakhar, 2016) 
Teacher can upload assignments for student within due time to 
submit. Student also can download materials that have been uploaded 
by teacher to finish their task. Third, create question. In this section, 
student can create question to be discussed with teacher or other 
students if allowed by teacher. Fourth, re-use post. Important post can 
be use by teacher in this section, such as, announcement, assignment, 
and question. 
 
c. Teaching Writing Using Google Classroom 
Google Classroom may still be unfamiliar for some people. 
Therefore, here is a guide line how to use Google Classroom properly 
for better understanding based on (Google, 2018).  
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1.) First, login using classroom.google.com and log in using Google 
Apps for Education account with institution e-mail address. To 
create the very first class, click on the “+” button next to the e-mail 
address. 
 
                         
2.)  “Create class” will appear and then press on it. 
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3.) After that, add a class name. Teacher can add the details about the 
class, such as, description and instructions for students in the 
“about” tab, and also Google Drive folder for classroom materials 
and can attach outline course and lesson plan. Finally, the class is 
ready and students can freely join if they have institutional Google 
accounts and they should find class code in the “stream” tab. 
Students can be invited to class through the licensing database, 
through a personal code, or automatically transferring from the 
school domain. Each class creates a separate folder in each Drive, 
where students can submit work for approval by a teacher. 
 
d. The steps of using Google Classroom 
Tomlinson and Whittaker (2013:45) mentioned that there   are 
steps of using Google Classroom, such as: 
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1) During the weekly face-to-face sessions, for the duration 
students and teachers discuss a variety of materials, the 
selection of which is made based on their interests and taking 
into account their learning needs. 
2) Then the students are offered a series of activities and 
exercises to help them to improve different aspects of writing 
and the language. Their choice is conditioned by the course 
syllabus and at the beginning of the course many decisions are 
based on error analysis of the students’ work made by the 
teacher. 
3) During the face to face sessions students do brainstorming and 
prepare their essay’s outline. In addition, depending on time 
availability, the students are asked to work on their own to 
freewrite on the topic of their essay and then discuss what they 
have written with their peers. 
4) This work then continues to the online, which students can 
access from home during the week. In that website the students 
post their works in progress or completed ones. 
5) The students are asked to post their works in online at least one 
day before a face-to-face session to leave their peers some time 
for commenting on their work. In general, they are asked to 
comment on at least one other person’s work so as to not 
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overwhelm them with the amount of work and to encourage 
them to do it. 
6) After that the students should revise their essay drafts based on 
the comments of their peers and the teacher. 
 
From the explanation above, the researcher can concluded the 
steps of using Google Classroom in teaching writing, they are: 
1)  The teacher and students discuss the material about    
Analytical Exposition Texts based in syllabus. 
        2)  The teacher asks students to join a group at Google   
Classroom. 
                3)  The teacher asks students to read and work on text that’s 
teacher given. 
        4)  The teacher asks students to post their work to the 
worksheet 
        5)  The teacher and students match and gives score for students 
 
e. The Advantages and Disadvantages of Google Classroom 
1)  The Advantages of Google Classroom 
  Janzen, M. (2014), points out the following benefits of 
using Google Classroom. 
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a) Easy to use  
It is very easy to use. "Google Classroom’s design 
purposefully simplifies the instructional interface and 
options used for delivering and tracking assignments; 
communication with the entire course or individuals is also 
simplified through announcements, email, and push 
notifications."(Janzen, M. 2014) 
b) Saves time  
Google classroom is designed to save time. It integrates 
and automates the use of other Google apps, including 
docs, slides, and spreadsheets, the process of administering 
document distribution, grading, formative assessment, and 
feedback is simplified and streamlined. 
c) Cloud-based  
Google Classroom presents more professional and 
authentic technology to use in learning environment as 
Google apps represent "a significant portion of cloud-based 
enterprise communications tools used throughout the 
professional workforce." (Mary, 2014) 
d) Flexible  
This app is easily accessible and useable to instructors and 
learners in both face-to-face learning environments and 
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fully online environment. This enables educators to explore 
and influence "flipped instructional methods more easily as 
well as automate and organize the distribution and 
collection of assignments and communications in multiple 
instructional milieus."            ( Mary, 2014) 
e) Free  
Google Classroom itself is not necessarily available to 
learners without access to an educational institution. But 
anyone can access to all the other apps, such as Drive, 
Docs, Spreadsheets, Slides, etc. simply by signing up for a 
Google account. 
f) Mobile-friendly  
Google Classroom is designed to be responsive. It is easy 
to use on any mobile device. "Mobile access to learning 
materials that are attractive and easy to interact with is 
critical in today’s web connected learning 
environments."(Janzen, M 2014) 
The Disadvantages of  Google Classroom 
 Setyoko (2018:9) Disadvantages in blended   learning includes: 
a) The amount of online media that requires supporting 
facilities  and infrastructure 
37 
 
 
 
 
b)  Uneven facilities owned by students such as android, 
computers and internet access 
c)    Lack of knowledge or technology stutter 
 
 From the explanation above, there are advantages and 
disadvantages of using Google Classroom in teaching learning process. 
Using Google Classroom is useful for teachers, students, and parents. 
Teachers can share the material everywhere and every time. Teachers can 
also give a quiz or assignment to students if teachers cannot attend in 
classroom. 
 Students can do it online in everywhere and every time while 
parents can control the children’s activities. Besides it, Google Classroom 
will be difficult to be accessed when teachers, students, and parents having 
limited signal. 
 
5. Review on Textbook 
a. Definition of Textbook 
  They are many ways or media that can be used by teacher to 
teach students. The teacher uses media to convey the materials to the 
students and to support the teaching-learning process in the 
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classrooms. One of the media is textbook. According to Oxford 
Learner’s Pocket Dictionary (2008: 459), textbook is a book that 
teaches a particular subject, used in school, etc. On the other hands, 
according Marsh (1992) textbook is a tool used by teachers to motivate 
students and to give them maximum understanding about a topic or 
problem. 
  Based on the definitions above, the researcher concluded that 
textbook is a tool used by teacher that contains detailed information 
about a particular subject to support the teaching-learning process. 
 
b. The Advantages and Disadvantages of Textbook 
  According to Ricards (2001) Textbooks are a key component 
in most language programs. In some situations they serve as the basis 
for much of the languge input learners receive and the language 
practice that occurs in the classroom. They may provide the basis for 
the content of the lessons, the balance of skills taught and the kinds of 
language practice the students take part in. In other situations, the 
textbook may provide the major source of contact they have with the 
language apart from input provided by the teacher. In the case of 
inexperienced teachers textbooks may also serve as a form of teacher 
training, they provide ideas on how to plan and teach lessons as 
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formats that teachers can use. 
  From Importance of Textbook article, there are some benefits 
of teaching using textbook. They are: 
 
a) Textbook is especially helpful for beginning teachers. The 
material to be covered and the design of each lesson are 
carefully spelled out in detail. 
    b)  Textbook provides organized units of work. A textbook gives 
you all the plans and lessons you need to cover a topic in some 
detail. 
 c) A textbook series provides you with a balanced, chronological 
presentation of information. 
 d) Textbook is a detailed sequence of teaching procedures that tell 
you what to do and when to do it. There are no surprises 
everything is carefully spelled out. 
 e) Textbook provides administrators and teachers with a complete 
program. The series is typically based on the latest research 
and teaching strategies. 
 f) Good textbook is excellent teaching aids. It is a resource for 
both teachers and students. 
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According to Ricards (2001), there are any limitation of 
textbooks, they are: 
a) They may distort content. 
 
Textbooks often present an idealized view of the world or fail 
to represent real issues. 
b) They may contain inauthentic language 
 
Textbooks sometimes present inauthentic language since text, 
dialog and other aspects of content tend to be specially written 
to incorporate teaching points and are often not representative 
of real language use. 
c) They may not reflect students‘ needs. 
 
Since textbooks are often written for global markets they often 
do not reflect the interests and needs of students and hence 
may require adaptation. 
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B. Previous Related Study 
No. Tittle The Differences Similarities 
1. The Effect of Using 
(Google Classroom) 
Application in teaching 
introduction To 
Curriculum On The 
Academic Achievement 
And Motivation And The 
Scientific Thinking Skills 
The differences are in 
setting and subject of 
the research.  
Theory of RT 
technique used, 
Teaching 
Writing and 
quantitative 
research 
2. A Survey On The Use Of 
Google Classroom In 
English Language 
Education Department 
Of Islamic University Of 
Indonesia 
The differences are in 
setting and subject of 
the research.  
Theory of RT 
technique used, 
Teaching 
Writing and 
quantitative 
research 
3. Journal Google 
Classroom: What Works 
and How? 
The differences is this 
journal focuses on 
qualitative research 
 
 
Theory of RT 
technique used 
42 
 
 
 
4. The Effect of Visual 
Media on Students 
Writing Explanation 
Text Ability at  Eleventh 
Grade SMA Negeri 1 
Siabu 2017/2018 
Academic Year 
The differences are in 
setting and subject of 
the research. Another 
difference is this 
research focuses on 
teaching writing in 
Explanation Text 
The subject of 
the study and 
quantitative 
research 
 
 In brief, those studies show that teaching using media can help 
students in improving students’ writing skill. It makes the reseacher confident 
in teaching using media to improve students’ writing skill of Analytical 
Exposition Texts in MAN 1 Sukoharjo. The reseacher also believes that 
teaching using media will help students in improving their writing skill. 
C. Rationale 
In learning English, there are some difficulties faced by students. 
For the students of MAN 1 Sukoharjo, writing is considered as the most 
difficult skill. The students are not interested in English writing class, they 
think writing is a difficult skill, some students cannot write well. Some 
students do not do the exercise well in writing class; they often copy from 
others or from books, internet or even do not write anything. They search 
an instant way without effort. The problems which the researcher found in 
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her research were that the students have difficulties in exploring their ideas 
into words. The students cannot make a good word order in making simple 
sentences and they have low vocabulary mastery. 
One of some factors is caused by the teacher. The teachers still uses 
conventional method without media to support or guide and motivate the 
students in writing; there is no variation in the teaching of writing. 
Furthermore students are bored and not prepared well to do the writing so 
that they often fail in their writing. 
To overcome the problem above, the teachers can use some media 
in teaching English writing to help them in generating the ideas. One of the 
media that can be used in teaching English writing is Google Classroom. 
Google Classroom will be motivated the students. They will be interested 
to follow the lesson with media online. They can access Google Classroom 
in everywhere and every time. Beside it, Google Classroom is useful to 
parents. Parents can look or control the activities of their children. Parents 
can join group in Google Classroom with code that had given by teacher. 
So, it is assumed that using Google Classroom as teaching aids on 
students’ writing is effective for developing and promoting students' 
writing skill at the seventh grade students of MAN 1 Sukoharjo. 
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D. Hypothesis 
Ha = There is any significant difference between the  students  who  are 
taught by using Google Classroom and who are taught by using textbook 
H0 = There is not significant difference between  the  students  who  are 
taught by using Google Classroom and who are taught by using textbook 
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CHAPTER III 
                 RESEARCH METHODOLOGY 
 
A. The Research Design 
In this method the reseacher used quantitative approach because the 
yield of the research focus on data in the form of scores and number. 
Fraenkel (2012:188) stated that quantitative data are reported in terms of 
score. In this study, the reseacher would used the quasi-experimental 
design. This quasi experimental used to find out the effect of treatment.  
The quasi experimental is experiment situation in which the research 
assigns, but not randomly, participant to groups because the experimenter 
cannot artificially create group for the experiment (Creswell, 2002:309). 
The quasi experiment design uses nonrandomized control group pre-test an 
post-test. The design of the experiment can describe as follows: 
Table 3.1  
Research Design 
GROUP PRE-TEST TREATMENT POST-TEST 
Experimental O1 X O2 
Control O1 - O2 
 
(Arikunto, 1990:276) 
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Where: 
O1  = Pre-test 
X  = Treatment in experimental group 
Y = Treatment in control group 
O2 = Post-test 
  In this study, the reseacher decided that there are two variable, the 
dependent and independent variables. Teaching writing skill using Google 
Classroom as independent variables and teaching writing skill using Textbook 
as dependent variable. The experimental group is XI IPA 1 and the control 
group is XI IPA 2. The experimental group would be taught writing skill by 
using Google Classroom Application, while control group will be taught by 
using Textbook which the original teacher commonly uses in the teaching and 
learning process. Both of class would be taught 5 times, 2 for test and then 3 
for treatment. The reseacher used Analytical Exposition Text as the material 
and use discussion as the method to teach writing. The purpose of the research 
is to determine the effect of independent variable upon the dependent variable. 
In this research, the resecher wants to know the use of Google Classroom 
Application in teaching writing skill in eleventh grade students of MAN 1 
Sukoharjo. 
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B. Place an Time of the Research 
1. Place of the Research 
  The setting of the research is MAN 1 Sukoharjo. MAN 1 
Sukoharjo is located in Jl. KH. Samanhudi, Jetis, Tegalrejo, Sukoharjo. 
MAN 1 Sukoharjo Accreditation is A. It is near Sritex Factory. 
Therefore, the student are easy to arrive at MAN 1 Sukoharjo. MAN 1 
Sukoharjo have 23 classes and 2 computer laboratory for  IT based 
learning activities.  
 
2. Time of the Research 
The research was held at the Eleventh Grade Students of MAN 
1 Sukoharjo in the academic year of 2019/2020. The focuses are on 
grade XI IPA 1 and XI IPA 2. The following is the planning schedule 
of the research activity: 
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Table 3.2 
The Schedule of the research 
 
 
C. The Population, Sample, and Sampling 
1. Population 
According to McMillan and Schumacher (2001:169), a 
population is a group of elements or cases, wether inviduals, objects, or 
events, that conform to specific criteria and to which we intend to 
generalize the result of the research. Other expert, Sugiyono 
Activities 
Month 
Feb Mar Apr May Jun Jul Aug Sep Okt Nov Des 
Titled 
Consultation 
           
Observation 
Permission 
           
Proposal Draft 
Consultation 
          
Instrument Draft            
Pretest, 
Treatment, 
Posttest 
           
Munaqosah 
Examination 
           
Research Report         
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(2014:148) states population is generalization area that consists of 
object/subject having quantity and certain characteristic that decided by 
researcher to be learned and then will be taken the conclusion. The 
target population of this research is the eleventh grade students of 
MAN 1 Sukoharjo in the academic year of 2019/20120.  
Table 3.3 
The Population of Eleventh Grade Students 
XI IPA 1 30 
XI IPA 2 30 
XI IPA 3 32 
 XI IPS 1 30 
XI IPS 2 30 
XI IPS 3 27 
XI AGAMA 28 
SUM 207 
 
2. Sample 
Sample is part or representative of population that researched 
(Trianto, 2010:256). The researcher took two classes as sample 
classess; they are class XI IPA 1 and class XI IPA 2. XI IPA 1 as 
experiment group, while XI IPA 2 as control group. Consist of 60 
students answer to be analyzed. 
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3. Sampling 
In this research, the researcher used Cluster Random Sampling 
where each class of population has the same opportunity to be chosen 
as sample. Cluster Random Sampling is a method to get random 
samples when the population is large.  
The researcher took two classes to as the sample and in determining 
which two classes out seven were chosen as the samples, the researcher 
used cluster random sampling. The steps to take sample are as follows: 
a. First, the researcher wrote the name of each class on small piece of 
paper. 
b. Second, the researcher rolled the paper and put it into bottle. 
c. Third, the researcher shook the bottle and put outside two rolled 
paper. The result was class XI IPA 1 and XI IPA 2 as the samples. 
d. Then, the researcher had to decide which one of the two classes 
would be the control group and which one would be the experiment 
group. In this case, a lottery was applied to two rolled papers and 
the result was the first rolled paper as control group and the second 
as the experiment group. XI IPA 1 as the experiment group, while 
XI IPA 2 as control the group. 
 
 
 
51 
 
D. Technique of Collecting Data 
In collecting data, the researcher uses test. According to Brown 
(2003:3-4), a test is a method of measuring a person’s ability; knowledge 
or performance in given domain. He also concluded that test is an 
instrument that provides an accurate measure of the test-taker’s ability 
within a particular domain. Test is used to know the students’ writing skill 
achievement before and after being given treatment. The test technique is 
the main technique in collecting the data. 
    In research, the researcher uses two tests, pre-test and post-test. The 
pre-test and post-test were given both in control group and experiment 
group to find out their understanding in learning Analytical Exposition 
Texts, it is a comparative test between experiment and control group. Pre-
test is given before the introduction of a treatment to know the students’ 
writing ability. After pre- testing, the researcher gave the treatment, the 
sample thought by using Google Classroom for experiment group and 
control group in teaching writing. Finally, post-test was given to each 
classes and asked them to do the test individually. The researcher asked 
students to fill a hitch text about Analytical Exposition Texts to know 
students’ writing organization ability. The post-test is used to know the 
differences of students’ learning result after given the treatment. The result 
of test was analyzed statistically. 
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E. Technique of Analyzing Data 
To analyze the obtained data, the researcher used the data analysis 
method. There are three kinds of data analysis method; they are data 
description, pre-requisite analysis, and hypothesis test. The pre requisite 
was used to know the validity, reliability, normality, and homogeneity of 
the test. 
1. Data Description 
The data description was used to analyze the data using 
frequency distribution: mean, median, mode, standard deviation. 
a. Mean 
The mean (symbolized by ?̅? ) is simply the arithmetic 
average  of all the scores. It is calculated by summing all the scores 
and then dividing the sum by the number of scores (McMillan and 
Schumacher, 2001:215). The algebraic formula used to determine 
the mean is: 
 
?̅? =
∑𝑥
𝑛
 
Where: 
 ?̅? = the mean score 
       ∑x = the sum of students’ score 
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 𝜋 = number of cases 
b. Median 
The median is that point which divides a rank-ordered 
distribution into halves that have an equal number of scores. 
(McMillan and Schumacher, 2001:216).  
The formula used to determine the median for frequency 
distribution is: 
    𝑀𝑒 = L + 𝑖 (
𝑛
2
−𝑐𝑓𝑏
𝑓𝑤
) 
Where: 
Me =  median 
                               L    =  the lower limit of the interval within the median lies     
 I     =  interval 
  𝑐𝑓𝑏 = the cumulative frequency in all interval below the  interval 
containing the median 
  𝑓𝑤  =  the frequency of cases within the interval containing the 
median 
c. Mode 
The mode is simply the score that occurs most frequently in a 
distribution (McMillan and Schumacher, 2001:217). The formula 
used to determine the median for frequency distribution is: 
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M𝜎 = L+i ( 
𝑓1
𝑓1 + 𝑓2
  ) 
Where: 
 M𝜎  = mode 
   L     = the lower limit of the interval within the median lies 
    i      = interval (class width) 
   𝑓1    = the frequency in above of interval containing mode 
   𝑓2    = the frequency in below of interval containing mode 
d. Standard Deviation 
         The standard deviation is a numerical index that indicates the 
average variability of the scores. It tells us, in other words, about 
distance, on the average of the score from the mean (McMillan and 
Schumacher, 2001:221) 
1) Individual scores: 
𝑠 =  √
∑(𝑋 − ?̅? )²
𝑛 − 1
 
2) Data in frequency distribution 
𝑠 =  
√∑𝑓𝑖𝑋𝑖² −
(∑𝑓𝑖𝑋𝑖)²
𝑛
𝑛 − 1
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2. Pre-requisite Analysis 
a. Validity 
 According to Fraenkel (2012:140) stated that validity has been 
defined as referring to the appropriateness, correctness, 
meaningflness, and usefulness of the specific inferences reseachers 
make based on the data they collect. Research validity that use to 
correctness or truthfulness the inference from the reseachers’ result 
from the study. To measure the validity, the reseacher is used 
Person Product Moment. The formula is follow:   
Rxy = 
𝑛 Ʃ𝑥𝑦 – (Ʃ𝑥)(Ʃ𝑦)
√[𝑛 Ʃ𝑥2−(Ʃ𝑥)2] [𝑛 Ʃ𝑦2−(Ʃ𝑦)2]
 
        Where: 
         rxy    = the correlation coeficient between X and Y variable 
 n      = the number of the students 
         Ʃx    = the sum of total score of X item 
         Ʃy    = total score 
(Arikunto, 1990:225) 
   The test items are valid if robtained is higher than rtable or ro>rt 
and invalid if robtained is lower than rtable or ro<rt. 
b. Reliability 
 Research reliability is used to know how consistent student 
receives a score in the test. According to Fraenkel (2012:154) state 
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that reliability refers to the consistency of the scores obtained, how 
consintent they are from each individual from one administration of 
an instrument to another and from one set of items to another. To 
measure the reliability, the reseacher used KR-21 (Kuder 
Richardson).  The formula is follow: 
( )
11 1
1
M k Mk
r
k k Vt
−  
= −  
−   
 
    Where: 
      r11 = reliability of instrument 
      k = total of question 
      M = the proportion of correct answer 
      Vt = the proportion of incorrect answer 
 The test instrument are reliable if r-count is higher than r-table 
or rc>rt and unreliable if r-count is higher than r-table or rc<rt. 
 (Sugiyono, 2014:361) 
c. Normality 
In this research, the researcher used Liliefors Theory. In 
Liliefors theory, the data should be arranged early (Hardi, 2014:69). 
There are several steps by using Liliefors Theory in this below: 
1) Arranging the data from lower to higher 
2) Determining the mean score by using formula, as follow: 
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?̅? =
∑𝑥
𝑛
 
3) Determining the standard deviation by using the formula: 
𝑠 =  
√∑𝑓𝑖𝑋𝑖² −
(∑𝑓𝑖𝑋𝑖)²
𝑛
𝑛 − 1
 
4) Calculating value from each numbers with following  the  
formula: 
Z1 = 
𝑋₁−?̅? 
𝑠
 
5) Calculating f(z₁) from each numbers with following the 
formula: To half of first data f(z₁)  = 0.5 – Zt                
To half of end data f(z₁)  = 0.5 – Zt                
Zt can be looked in the table of The Standard Normal 
Distribution 
6) Calculating S (X₁) from each numbers by using the formula: 
 S(X₁) = 
𝑋₁
𝜋
 
 X₁ is an example of number one, X₂ is an example of number 
two, etc. 
7) Calculating the Liliefors arithmetic from each numbers by using 
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the fomula: 
Lo = | f (Z₁) – S(Z₁) | 
8) Comparing the  maximum  result  of Lmax with Ltable and  the 
normality test  can  be  found.  If Lmax < Ltable the  distribution  
of the test runs  normally but if Lmax ≥ Ltable  the distribution of  
the test dos not normally. 
d. Homogeneity 
Homogeneity is used to know whether the data is 
homogeneous or not. In order to test the homogeneity, the 
researcher uses Bartlet Theory. The researcher used some steps in 
the following. 
1) The scores of pre-test and post-test from the students is squared 
2) Determining variance or  from post-test and pre-test score by  
using the formula: 
  𝑆ᵢ² =
(∑𝑋ᵢ²−
(∑𝑋ᵢ)²
𝑁ᵢ
 )
𝑁−1
  
Where: 
𝑆ᵢ²  = variance of each group 
𝑁 − 1 = number of cases of each group 
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3) Determining So by using the formula:  
𝑆 =
{∑(𝑆ᵢ² (𝑁ᵢ − 1))}
2 (𝑁 − 1)
 
4) Determining bcount 
B= (logSo)( 𝑁 − 1) 
5) Determining xo 
𝑥 = (Ɩ𝑛10){𝐵 − ∑(𝑁 − 1)log 𝑆ᵢ²}  
6) Comparing  the  result   of xo with xtable , the   groups   are 
homogenous when xo is lower than xtable 
2. Hypothesis Test 
Sugiyono (2011:159) argues that hypothesis means as 
provisional answers to problem statement of research. To measure the 
hypothesis is using t-test to know the significant difference in teaching 
writing by using Analytical Exposition Texts Textbook. The researcher 
did test the data by using the following steps in order to respond the 
objective of the research. 
a. Doing the test in both groups, experiment group that has been 
taught by using Google Classroom and the control group that has 
been taught by using not pictures (conventional method). 
b. The result of test was scored by using Table 2.1 The Scoring of 
Writing. 
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c. Determining the mean scores of each those two groups. 
d. The two means of groups were compared by using t-test formula. 
T- test is a technique used to measure the hypothesis between two 
variables (Sugiyono, 2011:159). There are some steps to determine  
the t-test result is in below: 
1) Calculating pre-test and post-test score of control or experiment 
group 
2) Determining by using this formula: 
𝑆𝑥₁𝑥₂ = √
∑𝑥₁2 + ∑𝑥₂²
𝑛1 + 𝑛2 − 2
(
1
𝑛₁
+
1
𝑛₂
) 
 𝑡 =
X₁  −X₂
𝑆𝑥₁𝑥₂ 
 
Where: 
X = X - ?̅? 
3) Determining ttable  
4) Hypothesis testing  
Comparing the result of ttable and to 
 
Ho is  rejected when to > ttable It  can concluded that there is  
a  significant difference between X₁ and X₂ 
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CHAPTER IV 
 
  RESEARCH FINDING AND DISCUSSION 
 
 
 
 
A. Data Description 
 
The objective of this research is to find out whether there is or 
not significant difference between students who are taught by using 
Google Classroom and who are taught by using Textbook. The 
researcher took two classes as the samples. The classes are the XI IPA 
1 as the experiment group consisting of 30 students who are taught 
using Google Classroom media and IPA 2 as the control group 
consisting of 30 students who are taught using Textbook. 
After conducting the experiment, the researcher obtained the 
desired data. The data which are analyzed in this research are pre-test 
and post-test scores of the two groups, experiment group and control 
group. The pre-test and post-test scores of both the experiment and the 
control groups are compared by using t-test. The data description of 
each group presented as follows. 
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1. The Result of Pre-Test 
 
a. The Experiment Class 
 
 
 
 
              Table 4.1 
                                                 Result of Pre-test Experiment Class 
Statistics 
Pre-test Experiment Class   
N 
Valid 30 
Missing 0 
Mean 42.3333 
Median 43.7500 
Mode 30.50a 
Std. Deviation 10.02869 
a. Multiple modes exist. 
The smallest value is shown 
 
    
 
Based on table 4.1 The data pre-test the writing skill of 
the students for the group are taught by using Google Classroom 
(pre-test experiment). From the data of pre-test experiment 
showed that the mean was 42,333, the mode was 30.50, the 
median was 43.75 and the standard deviation was 10,02869.  
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b. The Control Class 
 
   
 
                                                                       Table 4.2 
                    Result of Pre-test Control Class 
Statistics 
Pre-test Control Class   
N 
Valid 30 
Missing 0 
Mean 34.7167 
Median 31.7500 
Mode 20.50 
Std. Deviation 12.48771 
 
                                             
 
 
The data pre-test the writing skill of the students for the 
group are taught by using Textbook (pre-test control). From the 
data of pre-test control showed that the score was 20.5 up 60. 
The mean was 34.716, the mode was 20.50, the median was 
31.75 and the standard deviation was 12.48771.  
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2. The Result of Post-Test 
 
a. The Experiment Class 
 
               
                  Table 4.3 
                   Result of Post-test Experiment Class 
 
 
 
 
 
 
 
 
 
The data post-test the writing skill of the students for the 
group are taught by using Google Classroom (post-test 
experiment). From the data of post-test experiment showed that 
the score was 63 up 74.5. The mean was 68.366, the mode was 
70.50, the median was 69,25 and the standard deviation was 
4.52185.  
 
 
 
 
 
 
 
 
 
Statistics 
Post-test Experiment Class   
N 
Valid 30 
Missing 0 
Mean 68.3667 
Median 69.2500 
Mode 70.50 
Std. Deviation 4.52185 
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b. The Control Class 
 
    Table 4.4 
                Result of Post-test Control Class 
 
 
 
 
 
 
 
 
The data post-test the writing skill of the students for the 
group are taught by using Picture (post-test control). From the 
data of post- test control showed that the score was 42 up 55.5. 
The mean was 49.733, the mode was 44.00, the median was 
48.75 and the standard deviation was 5.17576.  
 
B. Data Analysis 
 
Before the data was analyzed, normality and homogeneity test 
must be done. The normality test is to know that the sample is in 
normal distribution or not, while the homogeneity test is to know that 
the data are homogeneous or not. Each test is presented in the following 
section: 
Statistics 
Post-test Control Class   
N 
Valid 30 
Missing 0 
Mean 49.7333 
Median 48.7500 
Mode 44.00a 
Std. Deviation 5.17576 
a. Multiple modes exist. 
The smallest value is 
shown 
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1. Normality test 
The data are categorized as a homogen data if the 
significance value of normality test is higher than alpha (0,05). The 
result of normality test are shown in the table below: 
Table 4.5 
        The Result of Normality Test of Pre-test in  
                   Experiment and Control Class 
 
No. Teaching Media 
Number of 
Sample Sig. Conclusion 
1. Google Classroom 30 0.200 Normal 
2. Textbook 30 0.179 Normal 
 
 
The explanation of the table as follows: 
 
a. The result of the normality test of the data of the experiment 
class which the students are taught by using Google 
Classroom shows that the significance value is 0.200 Thus, 
it can be conclude that the data of experiment class is 
normal. 
 
b. The result of the normality test of the pre-test data of the 
control class which the students are taught by using 
Textbook shows that the significance value is 0.179. Thus, it 
can be conclude that the data of experiment class is normal. 
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2. Homogeneity Test 
 
Homogeneity test is done to know that the data are 
homogenous or not. If Xo is lower than X (table)(0.05), it can be 
concluded that the data are  homogenous. The calculation of the 
data homogeneity is presented below: 
Table 4.6 
Independent Samples Test 
 Levene's Test for Equality of 
Variances 
F Sig. 
Score 
Equal variances 
assumed 
2.406 .126 
Equal variances not 
assumed 
  
 
Based on the table above, it shows that the significance 
value of homogeinity test on experiment and controlled class is 
0.126 Thus, it can be concluded that the data of two sample are 
homogen.  
C. Hypothesis Testing 
 
Based on the results of prerequisite tests that have been done, it can 
be seen that the data post-test in this research are normally distributed and 
have the same variance (homogeneous), so testing the hypothesis in this 
research uses the polled variance formula. The following are the results of 
the T-test calculation of two free samples with the same variance: 
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               Table 4.7 
                     Table of result the hypothesis testing 
Independent Samples Test 
 t-test for Equality of Means 
t df Sig. 
(2-
taile
d) 
Mean 
Difference 
Std. Error 
Difference 
95% Confidence 
Interval of the 
Difference 
Lower Upper 
Score 
Equal 
variances 
assumed 
-
14.850 
58 .000 -18.63333 1.25480 -
21.14509 
-
16.12158 
Equal 
variances 
not 
assumed 
-
14.850 
56.973 .000 -18.63333 1.25480 -
21.14605 
-
16.12062 
 
Based on the table 4.7 above, the result of hypothesis testing show 
that the significance value is lower than 0.05. So the hypothesis can be 
accepted in research. It mean that there were significant differences 
between students’ writing skill using Google Classroom and students’ 
writing skill using Textbook in Eleventh grade of MAN 1 Sukoharjo in 
academic year 2019/2020. 
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D. Discussion 
 
The result of the research shows that there is a significant 
difference between the students who are taught by using Google 
Classroom and the students who are taught by using Textbook in 
teaching writing Analytical Exposition Texts. 
The result of analysis can be explained by the many reasons. As 
it is already explained in chapter II, by using Google Classroom, the 
students can share their ideas freely. They become active in learning 
process. Google Classroom makes the students more relax, enjoy 
sharing their ideas and learning together with their classmates or 
teacher. The students can access it in everywhere and every time. Its 
supported by Shampa Iftakhar (2015) states that mobile devices such as 
cellular phones, smartphones, tablet, and laptop are recognized as 
essential tools for our daily lives. The teacher can utilize online 
learning as media for teaching learning process. One learning media 
that has been used by teachers in teaching learning process is Google 
Classroom. Google Classroom is considered as one of the best 
platforms out there for enhancing teachers' workflow. "It provides a set 
of powerful features that make it an ideal tool to use with students. 
‘Classroom helps teachers save time, keep classes organized, and 
improve communication with students. The conclusion is that using 
Google Classroom Application is more effective in teach writing skill 
than using a textbook in MAN 1 Sukoharjo. 
70 
 
Whereas by Textbook, the students felt bored because there is no 
other variation. They only focus in eyes perception. The students have 
smaller opportunities to share their opinion in the class. As the stated, 
Ricards (2001) mentions the disadvantages of Textbook such as: They 
may distort content. Textbooks often present an idealized view of the 
world or fail to represent real issues. They may contain inauthentic 
language. Textbooks sometimes present inauthentic language since text, 
dialog and other aspects of content tend to be specially written to 
incorporate teaching points and are often not representative of real 
language use. They may not reflect students‘ needs. Since textbooks are 
often written for global markets they often do not reflect the interests 
and needs of students and hence may require adaptation. 
Based on the calculations the result of this research  is the result 
of hypothesis testing show that the significance value is lower than 
0.05. It means that there  is  a  significant  difference between the 
students who are taught by using Google Classroom and the students 
who are taught by using Textbook in teaching writing Analytical 
Exposition Texts. Moreover, the students who are taught by using 
Google Classroom has a better writing skill than the students who are 
taught by using Textbook. It can be seen from the Shampa Iftakhar 
(2015) theory and the mean score of two classes, experiment and 
control class. The mean score of experiment class is 68.36, while the 
mean score of control class is 49.73.  
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It means that the mean score of experiment class is higher than the 
mean score of control class. 
The explanation above recommends the result of this research 
that there is a significant difference in writing achievement between the 
students who are taught by using Google Classroom and the students 
who are taught by using Textbook. 
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CHAPTER V 
CONCLUSION, IMPLICATION AND SUGGESTION 
A. Conclusion  
The  objective of this study was to find out whether there is a 
significant differences of students’ writing skill between the students 
taught by using Google Classroom and the students taught by using 
Textbook. In order to gain the objective of the study, the researcher 
conducted an experimental research. The research was conducted in 
eleventh grade students of MAN 1 Sukoharjo in academic year 2019/2020. 
From the mean score of the post-test in experimental class is higher 
than control class (68,36>49,73). While the result-test was 14.850, the 
critical value was 0,05 and degree of freedom (df)=38 is 2,048. The 
obtained tcount was 14.850. The tcount was higher than  ttable  (tcount=14.850> 
ttable=2,048), so the hypothesis of this study is accepted. Thus, using 
Google Classroom affect the student writing skill.  
After had conducted the research, the researcher got the results 
there is a significance difference on the students’ writing skill between the 
students who are taught by using Google Classroom and those who are 
taught by using Textbook at the eleventh grade students of MAN 1 
Sukoharjo in academic year 2019/2020. 
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B. Implication 
 The conclusion above implies in teaching writing the teacher 
should make the students accustomed to writing. Google Classroom had 
been proven to be an effective way in teaching writing. Practically, the use 
of Google Classroom is an appropriate teaching technique which enables 
the students to share their feeling and ideas. Especially in writing, Google 
Classroom helps the students in express their ideas. They felt more 
confident in express their ideas. 
 In first stage, the teacher and students met in class to discuss the 
material about Analytical Exposition Texts based syllabus in the first 
semester. Before drafting stage, the teacher asked students to make pairs to 
write a paragraph about Analytical Exposition Texts. In drafting stage, the 
students writen a paragraph about the topic certainly. They organized the 
paragraph according to the generic structure of Analytical Exposition 
Texts. After the students finished their first draft, they were asked to 
upload their writing to Google Classroom (online class). In the revising 
stage, the teacher and students’ peer gave comments in students’ writing 
and asked students to revise their works based on the comments of their 
peers and teacher. The final stage, the students uploaded the revision to the 
Google Classroom. 
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C. Suggestion  
Based on the conclusion made and the implication stated above, 
the researcher would like to give some suggestions dealing with the 
teaching of writing. The researcher gives some suggestions related to 
this research. She hopes that these recommendations will be useful for 
students, teachers, and other researchers. The recommendation can be 
put forward as follows: 
 
1. For the Students 
 
Writing is a skill gained by practicing. Practicing writing 
did not mean that they had to write something scientific. They 
could write freely anything they wanted without worrying about 
the correctness of every kind. They should understand that the 
main function of writing is conveying meaning or communicating. 
Students are suggested to use Google Classroom, so they can 
become autonomous learners, can create flexibility and efficiency 
in teaching learning activities, and can get better learning process. 
The students could access it in everywhere and every time. 
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2. For the Teacher 
 
The English teacher, especially the teachers who teach in 
Senior High School, should create an enjoyable situation in 
teaching learning process so that the students can involve actively 
in class. It is important for teachers to use effective and enjoyable 
media to teach writing. Google Classroom can be applied as one of 
alternative media to teach writing since it gives the students benefit 
and interesting activities. By doing this, the students are motivated 
in joining the class and are not easy to feel bored in teaching 
learning process. Based on the explanation above, it is 
recommended for English teacher to apply in the classroom. 
 
3. To the other Researcher 
 
The result of this research can be used as an additional 
reference for a similar research with different variables or different 
population, especially researches dealing with the teaching of 
writing. The researcher also hopes that other researchers can apply 
this approach in other level of students. 
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Appendix 1. Student’s Name 
 
 
 
No. Experiment Class No. Control Class 
1 Ahmad Mutardho 1 Adelia Danis Ashar 
2 Airlangga Pratomo 2 Afifah Isna Alfiani Muflih 
3 Alif Bayu Aji Khoiri 3 Aisyah Nur Kholifatun Jannah 
4 Amalia Sholikati Hidayah 4 A’isyah Musyiroh 
5 Anggilia Dili Saputri 5 Ammar 
6 Anggita Putri Nuraini 6 Andini Oktaviani 
7 Anindita Choirunnisa Istiqomah 7 Anggraini Galuh Safitri 
8 Ardhisa Landstain Nia Roliani 8 Anggraini Putri Sulistyowati 
9 Aziz Riyadinata 9 Atria Ratna Arum Sari 
10 Bagas Pramudya Ananta 10 Azizah Anwar fatin 
11 Danang Setyo Nugroho 11 Barani Pangestu Ahmad Fadhal 
12 Danis Amanda Agustina 12 Dea Angga Rini 
13 Dela Karita Silvi 13 Diah Rosita Sari 
14 Devi Sheilawati Indrayani 14 Dila Ika Arviana 
15 Dila Nanda Puspita 15 Hanyfah Chairun Nisa 
16 Eka Purwati 16 Indah Kusuma Wardani 
17 Fairuz Agnan Aathifah Rif’at 17 Kiblat Alfatrizki 
18 Farah Puspa Dewi 18 Muhammad Adi Kurniawan 
19 Fathikah Nur Alifah 19 Muhammad Nurrofi Hidayat 
20 Gabriella Jasica Subati Putri 20 Muhammad Syahrul Mubarok 
21 Galuh Candra Kirana 21 Nailla Danar Pratiwi 
22 Ikhwan Faris Choirudin 22 Novariani Putri Rienaldi 
23 Marcella Ridha Khairun Nisa 23 Nur via Indrawati 
24 Muhammad Hasan Abadi 24 Nurul Chotimah 
25 Putry Dewi Maharani 25 Pujiyanti 
26 Rista Rahmawati 26 Ristyananda Putri Purnamasari 
27 Salma Hanna Alifia 27 Sherli Olive Unova 
28 Satria Mahardika 28 Wahyu Endah Lestari 
29 Ummu’ Hani 29 Wahidah Salma Istiqomah 
30 Yunita Mei Nugrahini 30 Zakkiyah Zai’dah 
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Appendix 2. Syllabus 
                        SILABUS PEMBELAJARAN 
 
 
 
 
Kompeten
si Dasar 
Materi 
Pembelajaran 
Kegiatan Pembelajaran Indikator 
Pencapaian 
Kompetensi 
Alokasi 
Waktu 
Sumbe
r 
Belajar 
1.1 Mensyukuri 
kesempata
n dapat 
mempelaja
ri bahasa 
Inggris 
sebagai 
bahasa 
pengantar 
komunikasi 
Internation
al yang 
diwujudkan 
dalam 
semangat 
belajar  
2.3 
Menunjukk
an perilaku 
tanggung 
jawab, 
peduli, 
kerjasama, 
dan cinta 
damai, 
dalam 
melaksana
kan 
komunikasi 
fungsional  
Teks 
eksposisi 
analitis  
Fungsi Sosial  
   Menyatakan 
pendapat 
tentang topik 
yang hangat 
dibicarakan 
secara 
bertanggung 
jawab 
Struktur teks 
a.  
Menyebutk
an pokok 
permasalah
an 
terhadap 
sesuatu 
yang 
hangat 
dibicarakan 
b.  
Menyebutk
Mengamati 
• Siswa menyimak 
berbagai contoh teks 
eksposisi analisis  yang 
diberikan/ 
diperdengarkan guru   
• Siswa mengamati 
fungsi sosial, struktur 
dan unsur 
kebahasaannya  
• Siswa belajar 
menemukan gagasan 
utama, informasi rinci 
dan informasi tertentu 
dari teks eksposisi 
analitis  
Mempertanyakan 
(questioning) 
• Dengan bimbingan dan 
arahan guru, siswa 
mempertanyakan 
antara lain perbedaan 
antar berbagai teks 
eksposisi yang ada 
dalam bahasa Inggris, 
Siswa 
mempertanyakan 
gagasan utama, 
Kriteria 
penilaian: 
• Pencapaian 
fungsi sosial 
• Kelengkapan 
dan keruntutan 
struktur teks 
eksposisi 
analitis 
• Ketepatan 
unsur 
kebahasaan: 
tata bahasa, 
kosa kata, 
ucapan, 
tekanan kata, 
intonasi, ejaan, 
dan tulisan 
tangan 
• Kesesuaian 
format 
penulisan/ 
penyampaian 
 
Pengamatan 
(observations):  
Bukan penilaian 
formal seperti 
4 x 40 
Menit 
• Buku 
Teks 
• Koran/ 
majala
h 
berbah
asa 
Inggris 
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3.10 
Menganalis
is fungsi 
sosial, 
struktur 
teks, dan 
unsur 
kebahasaa
n dari teks 
eksposisi 
analitis 
tentang 
topik yang 
hangat 
dibicarakan 
umum, 
sesuai 
dengan 
konteks 
penggunaa
nnya.  
4.14 
Menangka
p makna 
dalam teks 
eksposisi 
analitis 
tentang 
topik yang 
hangat 
dibicarakan 
umum  
 
 
an 
pandangan 
/ pendapat 
mengenai 
hal tersebut 
beserta 
ilustrasi 
sebagai  
pendukung  
c.  Diakhiri 
dengan 
kesimpulan 
yang 
menyataka
n kembali 
pendapat 
terhadap 
hal tersebut  
Unsur 
Kebahasaan: 
- Kalimat 
Simple 
Present 
- Conditional 
Clauses 
- Modals  
informasi rinci dan 
informasi tertentu 
Mengeksplorasi 
• Siswa mencari 
beberapa text eksposisi 
analitis dari berbagai 
sumber.  
• Siswa berlatih 
menemukan gagasan 
utama, informasi rinci 
dan informasi tertentu  
• Siswa secara 
berkelompok 
menuliskan /menyalin 
teks eksposisi analitis 
dengan memperhatikan 
fungsi sosial, struktur, 
dan unsur kebahasaan 
dengan runtut 
• Siswa membacakan 
teks eksposisi kepada 
teman dengan 
menggunakan unsur 
kebahasaan yang tepat 
Mengasosiasi 
• Secara berpasangan 
siswa  menganalisis 
beberapa teks 
eksposisi dengan fokus 
pada fungsi sosial, 
struktur, dan unsur 
kebahasaan 
• Siswa memperoleh 
balikan (feedback) dari 
guru dan teman 
tentang hasil analisis 
yang disampaikan 
dalam kerja kelompok. 
Mengkomunikasikan 
tes, tetapi untuk 
tujuan memberi 
balikan. Sasaran 
penilaian adalah: 
• Berperilaku 
tanggung 
jawab, peduli, 
kerjasama, 
dan cinta 
damai, dalam 
melaksanaka
n komunikasi 
• Ketepatan 
dan 
kesesuaian 
dalam 
menyampaika
n dan menulis 
teks eksposisi 
analitis 
• Kesungguhan 
siswa dalam 
proses 
pembelajaran 
dalam setiap 
tahapan 
• Ketepatan 
dan 
kesesuaian 
menggunaka
n strategi 
dalam 
membaca 
 
Portofolio 
• Kumpulan 
catatan 
kemajuan 
belajar  
• Kumpulan 
hasil tes dan 
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• Siswa membuat 
laporan berupa catatan 
hasil membaca dan 
mendengarkan  
• Berkelompok, siswa 
bertukar cerita tentang 
teks eksposisi dengan 
memperhatikan fungsi 
sosial, struktur dan 
unsur kebahasaannya. 
• Siswa 
mempresentasikannya 
di kelas 
• Membuat laporan 
evaluasi diri secara 
tertulis tentang 
pengalaman masing-
masing dalam mencari  
teks eksposisi selama 
proses pembelajaran di 
dalam dan di luar 
kelas, termasuk 
kendala yang dialami. 
• Siswa membuat 
‘learning journal’  
latihan. 
• Catatan atau 
rekaman 
penilaian diri 
dan penilaian 
sejawat, 
berupa 
komentar 
atau cara 
penilaian 
lainnya  
Penilaian Diri 
dan Penilaian 
Sejawat 
Bentuk: diary, 
jurnal, format 
khusus,  
komentar, atau 
bentuk penilaian 
lain 
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Appendix 3. Lesson Plan of Experiment Class 
 
 
RENCANA PELAKSANAAN PEMBELAJARAN 
 
Pre-test (Experiment Class) 
 
Sekolah : MAN 1 Sukoharjo Mata 
Pelajaran : Bahasa Inggris 
Skill : Writing 
Kelas/semester          : XI/Ganjil    
Alokasi Waktu          : 2 x 40 menit 
 
A. Kompetensi Inti 
• KI-1 dan KI-2: Menghayati dan mengamalkan ajaran agama yang dianutnya. 
Menghayati dan mengamalkan perilaku jujur, disiplin, santun, peduli (gotong royong, 
kerjasama, toleran, damai), bertanggung jawab, responsif, dan pro-aktif dalam 
berinteraksi secara efektif sesuai dengan perkembangan anak di lingkungan, keluarga, 
sekolah, masyarakat dan lingkungan alam sekitar, bangsa, negara, kawasan regional, dan 
kawasan internasional”. 
• KI 3: Memahami, menerapkan, dan menganalisis pengetahuan faktual, konseptual, 
prosedural, dan metakognitif berdasarkan rasa ingin tahunya tentang ilmu pengetahuan, 
teknologi, seni, budaya, dan humaniora dengan wawasan kemanusiaan, kebangsaan, 
kenegaraan, dan peradaban terkait penyebab fenomena dan kejadian, serta menerapkan 
pengetahuan prosedural pada bidang kajian yang spesifik sesuai dengan bakat dan 
minatnya untuk memecahkan masalah 
• KI 4: Mengolah, menalar, dan menyaji dalam ranah konkret dan ranah abstrak terkait 
dengan pengembangan dari yang dipelajarinya di sekolah secara mandiri, bertindak 
secara efektif dan kreatif, serta mampu menggunakan metode sesuai kaidah keilmuan 
 
B. Kompetensi Dasar dan Indikator Pencapaian Kompetensi 
Kompetensi Dasar Indikator 
3.4  Membedakan fungsi sosial, struktur 
teks, dan unsur kebahasaan beberapa 
teks eksposisi analitis lisan dan tulis 
dengan memberi dan meminta 
informasi terkait isu aktual, sesuai 
dengan konteks penggunaannya 
 
• Menganalisis unsur-unsur eksposisi dari sebuah 
kalimat 
• Memahami struktur teks eksposisi analitis 
• Memahami unsur kebahasaan dari teks eksposisi 
analitis 
4.4  Teks eksposisi analitis 
4.4.1  Menangkap makna secara 
kontekstual terkait fungsi sosial, 
struktur teks, dan unsur kebahasaan 
teks eksposisi analitis lisan dan tulis, 
terkait isu aktual 
• Menemukan dan menyusun kembali teks 
eksposisi analitik dari kalimat yang tersusun 
secara acak 
• Membacakan teks-teks eksposisi dengan suara 
lantang di depan kelas, dengan ucapan dan 
tekanan kata yang benar 
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4.4.2  Menyusun teks eksposisi analitis 
tulis, terkait isu aktual, dengan 
memperhatikan fungsi sosial, 
struktur teks, dan unsur kebahasaan, 
secara benar dan sesuai konteks 
• Membuat teks eksposisi menyatakan 
pandangannya tentang satu hal di sekolah, desa, 
atau kotanya 
 
C. Tujuan Pembelajaran 
Setelah mengikuti proses pembelajaran, peserta didik diharapkan dapat: 
• Menganalisis unsur-unsur eksposisi dari sebuah kalimat 
• Memahami struktur teks eksposisi analitis 
• Memahami unsur kebahasaan dari teks eksposisi analitis 
• Menemukan dan menyusun kembali teks eksposisi analitik dari kalimat yang tersusun 
secara acak 
• Membacakan teks-teks eksposisi dengan suara lantang di depan kelas, dengan ucapan 
dan tekanan kata yang benar 
• Membuat teks eksposisi menyatakan pandangannya tentang satu hal di sekolah, desa, 
atau kotanya 
 
D. Materi 
 
Analytical Exposition Texts 
 
E. Langkah-langkah 
 
 
No. 
Langkah-Langkah 
Kegiatan 
 
Kegiatan Pembelajaran 
Alokasi 
Waktu 
 
1. 
 
Pre-activity 
a.) Apersepsi 
1) Memberikan salam kepada 
siswa 
2) Memperkenalkan diri 
3) Mengabsen kehadiran siswa 
 
10 menit 
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2. 
 
 
 
 
 
 
 
Main activity 
a. Eksplorasi 
1) Tanya jawab tentang contoh- 
contoh Analytical Exposition 
Texts 
b. Elaborasi 
1) Memberi lembar kerja kepada 
siswa 
2) Siswa secara mandiri 
membuat Analytical 
Exposition Texts tentang tema 
yang telah ditentukan (pre-
test) 
c. Konfirmasi 
1) Setelah siswa selesai menulis 
Analytical Exposition Texts, 
pekerjaan mereka 
dikumpulkan. 
2) Mengkonfirmasi kesulitan- 
kesulitan siswa dalam 
membuat Analytical 
Exposition Texts 
 
 
 
 
 
 
 
 
60 menit 
 
 
 
3. 
 
 
 
Post-activity 
d. Penutup 
1) Memberikan kesimpulan 
tentang pelaksanaan pre-test 
dan memberi penguatan 
kepada siswa 
2) Menyampaikan  rencana 
pembelajaran yang akan 
diajarkan pertemuan 
berikutnya 
 
 
 
10 menit 
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F. Instrument 
 
Instruction 
 
a.   Make a Analytical Exposition Texts about theme 
 
 
G. Sistem Penilaian 
 
No. Component Score 
1. Format 5 
2. Mechanic 5 
3.      Content 20 
4. Organization 35 
5. Grammar 35 
Total 100 
 
 
Surakarta, 5 November 2019 
Mengetahui, 
Guru Mata Pelajaran Peneliti 
 
 
 
Kuswahyuningsih, M.Pd Hafidh Rois Al Ahsan 
NIP. 197607182003122004 NIM. 153221211 
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RENCANA PELAKSANAAN PEMBELAJARAN 
 
 (Experiment Class) 
 
Sekolah : MAN 1 Sukoharjo 
Mata Pelajaran : Bahasa Inggris 
Skill : Writing 
Kelas/semester          : XI/Ganjil    
Alokasi Waktu          : 2 x 40 menit 
 
A. Kompetensi Inti 
• KI-1 dan KI-2: Menghayati dan mengamalkan ajaran agama yang 
dianutnya. Menghayati dan mengamalkan perilaku jujur, disiplin, 
santun, peduli (gotong royong, kerjasama, toleran, damai), bertanggung 
jawab, responsif, dan pro-aktif dalam berinteraksi secara efektif sesuai 
dengan perkembangan anak di lingkungan, keluarga, sekolah, masyarakat 
dan lingkungan alam sekitar, bangsa, negara, kawasan regional, dan 
kawasan internasional”. 
• KI 3: Memahami, menerapkan, dan menganalisis pengetahuan faktual, 
konseptual, prosedural, dan metakognitif berdasarkan rasa ingin tahunya 
tentang ilmu pengetahuan, teknologi, seni, budaya, dan humaniora dengan 
wawasan kemanusiaan, kebangsaan, kenegaraan, dan peradaban terkait 
penyebab fenomena dan kejadian, serta menerapkan pengetahuan 
prosedural pada bidang kajian yang spesifik sesuai dengan bakat dan 
minatnya untuk memecahkan masalah 
• KI 4: Mengolah, menalar, dan menyaji dalam ranah konkret dan ranah 
abstrak terkait dengan pengembangan dari yang dipelajarinya di sekolah 
secara mandiri, bertindak secara efektif dan kreatif, serta mampu 
menggunakan metode sesuai kaidah keilmuan 
 
B. Kompetensi Dasar dan Indikator Pencapaian Kompetensi 
Kompetensi Dasar Indikator 
3.4  Membedakan fungsi sosial, 
struktur teks, dan unsur 
kebahasaan beberapa teks 
eksposisi analitis lisan dan 
tulis dengan memberi dan 
meminta informasi terkait isu 
aktual, sesuai dengan konteks 
penggunaannya 
 
• Menganalisis unsur-unsur eksposisi dari 
sebuah kalimat 
• Memahami struktur teks eksposisi 
analitis 
• Memahami unsur kebahasaan dari teks 
eksposisi analitis 
4.4  Teks eksposisi analitis 
4.4.1  Menangkap makna secara 
kontekstual terkait fungsi 
sosial, struktur teks, dan 
• Menemukan dan menyusun kembali teks 
eksposisi analitik dari kalimat yang 
tersusun secara acak 
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unsur kebahasaan teks 
eksposisi analitis lisan dan 
tulis, terkait isu aktual 
4.4.2  Menyusun teks eksposisi 
analitis tulis, terkait isu 
aktual, dengan 
memperhatikan fungsi sosial, 
struktur teks, dan unsur 
kebahasaan, secara benar dan 
sesuai konteks 
• Membacakan teks-teks eksposisi dengan 
suara lantang di depan kelas, dengan 
ucapan dan tekanan kata yang benar 
• Membuat teks eksposisi menyatakan 
pandangannya tentang satu hal di 
sekolah, desa, atau kotanya 
 
 
 
 
C. Tujuan Pembelajaran 
Setelah mengikuti proses pembelajaran, peserta didik diharapkan dapat: 
• Menganalisis unsur-unsur eksposisi dari sebuah kalimat 
• Memahami struktur teks eksposisi analitis 
• Memahami unsur kebahasaan dari teks eksposisi analitis 
• Menemukan dan menyusun kembali teks eksposisi analitik dari kalimat 
yang tersusun secara acak 
• Membacakan teks-teks eksposisi dengan suara lantang di depan kelas, 
dengan ucapan dan tekanan kata yang benar 
• Membuat teks eksposisi menyatakan pandangannya tentang satu hal di 
sekolah, desa, atau kotanya 
 
 
D. Materi Pembelajaran 
 
Teks tulis berbentuk analytical exposition 
 
An analytical exposition is a form of text-type known as an 
analytical exposition. A form that relies on arguments, so sometimes it is 
called an argument text. 
It is social function is to persuade the reader or listener that 
something is the case. So, sometimes it is called persuassive text. 
Analytical exposition text: 
 
Analytical Exposition are organized in three stages/ Generic structures of 
analytical exposition text: 
1. Statement of position (thesis) 
This stage usually includes a ‘preview argunebts’, it introduces topics and 
indicates the writer’s opinion. 
2. Arguments 
This stage consist of a point of elaboration sequence. The number of points 
may vary but each must be supported by discussion and evidence which is 
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elaboration of the point. Points are ordered according to the writer’s 
choice, but it usual to discuss the strangest point first. 
 
3. Reinforcement of the statement opinion (Reiteration) 
This last stage restates the position more forcefully in the light of the 
argument presented. 
 
Language Features of analytical Exposition: 
1. Using Emotive Word (adds strong description to the facts and so helps to 
create an extremely subjective tone of the text) 
2. Word that link argument 
e.g: 
• One important effect 
• In addition 
• Furthermore 
• Firstly 
• Secondly 
• Third 
• Etc 
 
 
E. Metode/Teknik Pembelajaran 
 
Cooperative Language Learning 
 
F. Langkah-langkah Kegiatan 
 
Pertemuan pertama (Simple Present Tense) 
 
No 
Langkah 
Kegiatan 
Kegiatan Pembelajaran 
Alokasi 
Waktu 
 
 
 
 
1. 
 
 
 
 
Pre-activity 
Apersepsi 
a. Pembukaan 
1) Memberikan salam kepada 
siswa 
2) Mengabsen kehadiran siswa 
3) Tanya jawab terkait Analytical 
Exposition Texts 
b. Motivasi 
Menjelaskan manfaat materi yang 
akan dipelajari 
 
 
 
 
10 menit 
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2. 
 
 
 
 
 
 
 
 
Main activity 
c. Eksplorasi 
1) Guru menjelaskan Simple 
Present Tense yang menjadi 
salah satu ciri dari Analytical 
Exposition Texts 
2) Guru memberikan contoh- 
contoh Simple Present Tense 
dalam Analytical Exposition 
Texts 
d. Elaborasi 
1) Guru meminta siswa untuk 
membentuk kelompok dan 
membuat kalimat berpola 
Simple Present Tense 
2) Guru meminta siswa untuk 
membuat akun Google 
Classroom dan join ke grup, 
setelah itu mereka diminta 
mengerjakan sebuah kuis yang 
telah diupload guru di Google 
Classroom 
e. Konfirmasi 
1) Memfasilitasi peserta didik 
untuk sebagai narasumber dan 
fasilitator dalam menjawab 
berbagai pertanyaan siswa 
2) Membantu menyelesaikan 
masalah yang dihadapi siswa 
Memberi motivasi untuk 
berpartisipasi kritis dan kreatif 
kepada siswa 
 
 
 
 
 
60 menit 
 
 
3. 
 
Post-activity 
f. Penutup 
1) Memberi kesimpulan atau 
rangkuman pelajaran 
2) Menyampaikan rencana 
pembelajaran yang akan 
diajarkan pertemuan berikutnya 
 
 
10 menit 
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Pertemuan Kedua 
 
No 
Langkah 
Kegiatan 
Kegiatan Pembelajaran 
Alokasi 
Waktu 
 
 
 
1. 
 
 
 
Pre-activity 
a. Apersepsi 
1) Pembukaan 
2) Memberikan salam kepada 
siswa 
3) Mengabsen kehadiran siswa 
4) Tanyajawab terkait Analytical 
Exposition Texts 
b. Motivasi 
Menjelaskan manfaat materi yang 
akan dipelajari 
 
 
 
10 menit 
 
 
 
2. 
 
 
 
Main activity 
c. Eksplorasi 
1) Guru melibatkan siswa untuk 
mencari informasi tentang 
topik/tema yang akan 
disampaikan dan dipelajari 
2) Guru menjelaskan tujuan 
komunikatif dari Analytical 
Exposition Texts 
3) Guru menjelaskan generic 
structure dari teks berbentuk 
Analytical exposition texts 
4) Guru menjelaskan language 
feature dari teks berbentuk 
Analytical exposition texts 
d. Elaborasi 
1) Memberi tugas berdasarkan 
pemahaman siswa tentang text 
yang berupa writing 
2) Guru meminta siswa untuk 
membentuk kelompok dan 
membuat Analytical Exposition 
Texts sesuai dengan tema yang 
telah ditentukan oleh guru 
3) Guru meminta siswa untuk 
mengunggah tugas mereka di 
grup Google Classroom 
e. Konfirmasi 
1) Memfasilitasi peserta didik 
sebagai narasumber dan 
fasilitator dalam menjawab 
 
 
 
60 menit 
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berbagai pertanyaan peserta 
didik 
2) Membantu menyelesaikan 
masalah yang dihadapi siswa. 
Memberi motivasi untuk 
berpartisipasi kritis dan kreatif 
kepada siswa 
 
 
3. 
 
Post-activity 
f. Penutup 
1) Memberi kesimpulan atau 
rangkuman pelajaran 
2) Menyampaikan rencana 
pembelajaran yang akan 
diajarkan pertemuan berikutnya 
 
 
10 menit 
 
G. Sumber dan Media Pembelajaran 
 
1. Sumber 
a. Buku Paket English in Focus for Grade XI 
Senior High School (SMA/MAN) 
b. LKS (Lembar Kerja Siswa) Intensif Bahasa 
Inggris Kelas XI Semester 1 
 
2. Media : Google Classroom 
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H. Penilaian 
 
a. Teknik Penilaian : Written Text 
 
b. Instrument : Arrange the word into good sentences 
 
: Write and then upload the task in Google 
Classroom 
c. Rubrik Penilaian 
 
No. Component Score 
1. Format 5 
2. Mechanic 5 
3.      Content 20 
4. Organization 35 
5. Grammar 35 
Total 100 
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RENCANA PELAKSANAAN PEMBELAJARAN 
 
 (Experiment Class) 
 
Sekolah : MAN 1 Sukoharjo 
Mata Pelajaran : Bahasa Inggris 
Skill : Writing 
Kelas/semester          : XI/Ganjil    
Alokasi Waktu          : 2 x 40 menit 
 
A. Kompetensi Inti 
• KI-1 dan KI-2: Menghayati dan mengamalkan ajaran agama yang 
dianutnya. Menghayati dan mengamalkan perilaku jujur, disiplin, 
santun, peduli (gotong royong, kerjasama, toleran, damai), bertanggung 
jawab, responsif, dan pro-aktif dalam berinteraksi secara efektif sesuai 
dengan perkembangan anak di lingkungan, keluarga, sekolah, masyarakat 
dan lingkungan alam sekitar, bangsa, negara, kawasan regional, dan 
kawasan internasional”. 
• KI 3: Memahami, menerapkan, dan menganalisis pengetahuan faktual, 
konseptual, prosedural, dan metakognitif berdasarkan rasa ingin tahunya 
tentang ilmu pengetahuan, teknologi, seni, budaya, dan humaniora dengan 
wawasan kemanusiaan, kebangsaan, kenegaraan, dan peradaban terkait 
penyebab fenomena dan kejadian, serta menerapkan pengetahuan 
prosedural pada bidang kajian yang spesifik sesuai dengan bakat dan 
minatnya untuk memecahkan masalah 
• KI 4: Mengolah, menalar, dan menyaji dalam ranah konkret dan ranah 
abstrak terkait dengan pengembangan dari yang dipelajarinya di sekolah 
secara mandiri, bertindak secara efektif dan kreatif, serta mampu 
menggunakan metode sesuai kaidah keilmuan 
 
B. Kompetensi Dasar dan Indikator Pencapaian Kompetensi 
Kompetensi Dasar Indikator 
3.4  Membedakan fungsi sosial, 
struktur teks, dan unsur 
kebahasaan beberapa teks 
eksposisi analitis lisan dan 
tulis dengan memberi dan 
meminta informasi terkait isu 
aktual, sesuai dengan konteks 
penggunaannya 
 
• Menganalisis unsur-unsur eksposisi dari 
sebuah kalimat 
• Memahami struktur teks eksposisi 
analitis 
• Memahami unsur kebahasaan dari teks 
eksposisi analitis 
4.4  Teks eksposisi analitis 
4.4.1  Menangkap makna secara 
kontekstual terkait fungsi 
sosial, struktur teks, dan 
• Menemukan dan menyusun kembali teks 
eksposisi analitik dari kalimat yang 
tersusun secara acak 
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unsur kebahasaan teks 
eksposisi analitis lisan dan 
tulis, terkait isu aktual 
4.4.2  Menyusun teks eksposisi 
analitis tulis, terkait isu 
aktual, dengan 
memperhatikan fungsi sosial, 
struktur teks, dan unsur 
kebahasaan, secara benar dan 
sesuai konteks 
• Membacakan teks-teks eksposisi dengan 
suara lantang di depan kelas, dengan 
ucapan dan tekanan kata yang benar 
• Membuat teks eksposisi menyatakan 
pandangannya tentang satu hal di 
sekolah, desa, atau kotanya 
 
 
 
 
C. Tujuan Pembelajaran 
Setelah mengikuti proses pembelajaran, peserta didik diharapkan dapat: 
• Menganalisis unsur-unsur eksposisi dari sebuah kalimat 
• Memahami struktur teks eksposisi analitis 
• Memahami unsur kebahasaan dari teks eksposisi analitis 
• Menemukan dan menyusun kembali teks eksposisi analitik dari kalimat 
yang tersusun secara acak 
• Membacakan teks-teks eksposisi dengan suara lantang di depan kelas, 
dengan ucapan dan tekanan kata yang benar 
• Membuat teks eksposisi menyatakan pandangannya tentang satu hal di 
sekolah, desa, atau kotanya 
 
 
D. Materi Pembelajaran 
 
Teks tulis berbentuk analytical exposition 
 
An analytical exposition is a form of text-type known as an 
analytical exposition. A form that relies on arguments, so sometimes it is 
called an argument text. 
It is social function is to persuade the reader or listener that 
something is the case. So, sometimes it is called persuassive text. 
Analytical exposition text: 
 
Analytical Exposition are organized in three stages/ Generic structures of 
analytical exposition text: 
1. Statement of position (thesis) 
This stage usually includes a ‘preview argunebts’, it introduces topics and 
indicates the writer’s opinion. 
2. Arguments 
This stage consist of a point of elaboration sequence. The number of points 
may vary but each must be supported by discussion and evidence which is 
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elaboration of the point. Points are ordered according to the writer’s 
choice, but it usual to discuss the strangest point first. 
 
3. Reinforcement of the statement opinion (Reiteration) 
This last stage restates the position more forcefully in the light of the 
argument presented. 
 
Language Features of analytical Exposition: 
1. Using Emotive Word (adds strong description to the facts and so helps 
to create an extremely subjective tone of the text) 
2. Word that link argument 
      e.g: 
• One important effect 
• In addition 
• Furthermore 
• Firstly 
• Secondly 
• Third 
• Etc 
 
 
E. Metode/Teknik Pembelajaran 
 
Cooperative Language Learning 
 
 
F. Langkah-langkah Kegiatan 
 
Pertemuan ketiga 
No 
Langkah 
Kegiatan 
Kegiatan Pembelajaran 
Alokasi 
Waktu 
 
 
 
1. 
 
 
 
Pre-activity 
a. Apersepsi 
1) Pembukaan 
2) Memberikan salam kepada 
siswa 
3) Mengabsen kehadiran siswa 
4) Tanyajawab terkait Analytical 
Exposition Texts 
b. Motivasi 
Menjelaskan manfaat materi yang 
akan dipelajari 
 
 
 
10 menit 
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2. 
 
 
 
 
Main activity 
c. Eksplorasi 
1) Mereview tugas siswa 
(membuat Analytical Exposition 
Texts) yang telah di upload di 
grup Google Classroom 
d. Elaborasi 
1) Meminta siswa untuk 
memperbaiki pekerjaan mereka 
berdasarkan komentar dari guru 
dan teman-temannya secara 
tertulis di kertas kemudian 
mengupload kembali hasil revisi 
mereka 
e. Konfirmasi 
1) Memfasilitasi peserta didik 
sebagai narasumber dan 
fasilitator dalam menjawab 
berbagai pertanyaan peserta 
didik 
2) Membantu menyelesaikan 
masalah yang dihadapi siswa 
3) Memberi motivasi untuk 
berpartisipasi kritis dan kreatif 
kepada siswa 
Guru bertanya jawab tentang hal-
hal yang belum diketahui siswa 
 
 
 
 
 
60 menit 
 
 
3. 
 
Post-activity 
f. Penutup 
1) Memberi kesimpulan atau 
rangkuman pelajaran 
2) Menyampaikan rencana 
pembelajaran dipertemuan 
berikutnya 
 
 
10 enit 
100 
 
 
G. Sumber dan Media Pembelajaran 
 
1. Sumber 
 
a. Buku Paket English in Focus for Grade XI 
Senior high School (SMA/MAN) 
b. LKS (Lembar Kerja Siswa) Intensif Bahasa 
Inggris Kelas XI  
 
2. Media : Google Classroom 
 
 
 
H. Penilaian 
 
a. Teknik Penilaian : Written Text 
 
b. Instrument : Revise a analytical exposition texts 
essay and then upload the task in Google Classroom 
c. Rubrik Penilaian 
 
No. Component Score 
1. Format 5 
2. Mechanic 5 
3.      Content 20 
4. Organization 35 
5. Grammar 35 
Total 100 
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Mengetahui, 
Guru Mata Pelajaran Peneliti 
 
 
 
Kuswahyuningsih, M.Pd Hafidh Rois Al Ahsan 
NIP. 197607182003122004 NIM. 153221211
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RENCANA PELAKSANAAN PEMBELAJARAN 
 
Post-test (Experiment Class) 
 
Sekolah : MAN 1 Sukoharjo 
Mata Pelajaran : Bahasa Inggris 
Skill : Writing 
Kelas/semester          : XI/Ganjil    
Alokasi Waktu          : 2 x 40 menit 
 
A. Kompetensi Inti 
• KI-1 dan KI-2: Menghayati dan mengamalkan ajaran agama yang 
dianutnya. Menghayati dan mengamalkan perilaku jujur, disiplin, 
santun, peduli (gotong royong, kerjasama, toleran, damai), bertanggung 
jawab, responsif, dan pro-aktif dalam berinteraksi secara efektif sesuai 
dengan perkembangan anak di lingkungan, keluarga, sekolah, masyarakat 
dan lingkungan alam sekitar, bangsa, negara, kawasan regional, dan 
kawasan internasional”. 
• KI 3: Memahami, menerapkan, dan menganalisis pengetahuan faktual, 
konseptual, prosedural, dan metakognitif berdasarkan rasa ingin tahunya 
tentang ilmu pengetahuan, teknologi, seni, budaya, dan humaniora dengan 
wawasan kemanusiaan, kebangsaan, kenegaraan, dan peradaban terkait 
penyebab fenomena dan kejadian, serta menerapkan pengetahuan 
prosedural pada bidang kajian yang spesifik sesuai dengan bakat dan 
minatnya untuk memecahkan masalah 
• KI 4: Mengolah, menalar, dan menyaji dalam ranah konkret dan ranah 
abstrak terkait dengan pengembangan dari yang dipelajarinya di sekolah 
secara mandiri, bertindak secara efektif dan kreatif, serta mampu 
menggunakan metode sesuai kaidah keilmuan 
 
B. Kompetensi Dasar dan Indikator Pencapaian Kompetensi 
Kompetensi Dasar Indikator 
3.4  Membedakan fungsi sosial, 
struktur teks, dan unsur 
kebahasaan beberapa teks 
eksposisi analitis lisan dan 
tulis dengan memberi dan 
meminta informasi terkait isu 
aktual, sesuai dengan konteks 
penggunaannya 
 
• Menganalisis unsur-unsur eksposisi dari 
sebuah kalimat 
• Memahami struktur teks eksposisi 
analitis 
• Memahami unsur kebahasaan dari teks 
eksposisi analitis 
4.4  Teks eksposisi analitis 
4.4.1  Menangkap makna secara 
kontekstual terkait fungsi 
sosial, struktur teks, dan 
• Menemukan dan menyusun kembali teks 
eksposisi analitik dari kalimat yang 
tersusun secara acak 
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unsur kebahasaan teks 
eksposisi analitis lisan dan 
tulis, terkait isu aktual 
4.4.2  Menyusun teks eksposisi 
analitis tulis, terkait isu 
aktual, dengan 
memperhatikan fungsi sosial, 
struktur teks, dan unsur 
kebahasaan, secara benar dan 
sesuai konteks 
• Membacakan teks-teks eksposisi dengan 
suara lantang di depan kelas, dengan 
ucapan dan tekanan kata yang benar 
• Membuat teks eksposisi menyatakan 
pandangannya tentang satu hal di 
sekolah, desa, atau kotanya 
 
C. Tujuan Pembelajaran 
Setelah mengikuti proses pembelajaran, peserta didik diharapkan dapat: 
• Menganalisis unsur-unsur eksposisi dari sebuah kalimat 
• Memahami struktur teks eksposisi analitis 
• Memahami unsur kebahasaan dari teks eksposisi analitis 
• Menemukan dan menyusun kembali teks eksposisi analitik dari kalimat 
yang tersusun secara acak 
• Membacakan teks-teks eksposisi dengan suara lantang di depan kelas, 
dengan ucapan dan tekanan kata yang benar 
• Membuat teks eksposisi menyatakan pandangannya tentang satu hal di 
sekolah, desa, atau kotanya 
 
D. Materi 
 
Analytical Exposition Texts 
 
E. Langkah-langkah 
 
 
No. 
Langkah-Langkah 
Kegiatan 
 
Kegiatan Pembelajaran 
Alokasi 
Waktu 
 
1. 
 
Pre-activity 
a. Apersepsi 
1) Memberikan salam kepada 
siswa 
Mengabsen kehadiran siswa 
 
10 menit 
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2. 
 
 
 
 
 
 
 
Main activity 
b. Eksplorasi 
1) Mereview sedikit materi 
Analytical exposition texts text 
c. Elaborasi 
1) Membagikan lembar kerja 
kepada siswa 
2) Siswa secara mandiri 
membuat Analytical 
exposition texts text tentang 
orang (person) 
d. Konfirmasi 
1) Setelah siswa selesai menulis 
Analytical exposition texts 
text, pekerjaan mereka 
diupload di grup Edmodo 
(bisa dilakukan setelah proses 
pembelajaran) 
Mengkonfirmasi kesulitan- 
kesulitan siswa dalam 
membuat Analytical 
exposition texts text 
 
 
 
 
 
 
 
60 menit 
 
 
 
3. 
 
 
 
Post-activity 
e. Penutup 
1) Memberikan kesimpulan 
tentang pelaksanaan post-test 
dan memberi penguatan 
kepada siswa 
2) Mengakhiri Proses 
pembelajaran 
 
 
 
10 menit 
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F. Instrument 
 
Instruction 
 
a.   Make a Analytical Exposition Texts about theme 
 
 
G. Sistem Penilaian 
 
No. Component Score 
1. Format 5 
2. Mechanic 5 
3.      Content 20 
4. Organization 35 
5. Grammar 35 
Total 100 
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Appendix 4. Lesson Plan of Control Class 
 
 
RENCANA PELAKSANAAN PEMBELAJARAN 
 
Pre-test (Control Class) 
 
Sekolah : MAN 1 Sukoharjo Mata 
Pelajaran : Bahasa Inggris 
Skill : Writing 
Kelas/semester          : XI/Ganjil    
Alokasi Waktu          : 2 x 40 menit 
 
G. Kompetensi Inti 
• KI-1 dan KI-2: Menghayati dan mengamalkan ajaran agama yang dianutnya. 
Menghayati dan mengamalkan perilaku jujur, disiplin, santun, peduli (gotong royong, 
kerjasama, toleran, damai), bertanggung jawab, responsif, dan pro-aktif dalam 
berinteraksi secara efektif sesuai dengan perkembangan anak di lingkungan, keluarga, 
sekolah, masyarakat dan lingkungan alam sekitar, bangsa, negara, kawasan regional, dan 
kawasan internasional”. 
• KI 3: Memahami, menerapkan, dan menganalisis pengetahuan faktual, konseptual, 
prosedural, dan metakognitif berdasarkan rasa ingin tahunya tentang ilmu pengetahuan, 
teknologi, seni, budaya, dan humaniora dengan wawasan kemanusiaan, kebangsaan, 
kenegaraan, dan peradaban terkait penyebab fenomena dan kejadian, serta menerapkan 
pengetahuan prosedural pada bidang kajian yang spesifik sesuai dengan bakat dan 
minatnya untuk memecahkan masalah 
• KI 4: Mengolah, menalar, dan menyaji dalam ranah konkret dan ranah abstrak terkait 
dengan pengembangan dari yang dipelajarinya di sekolah secara mandiri, bertindak 
secara efektif dan kreatif, serta mampu menggunakan metode sesuai kaidah keilmuan 
 
H. Kompetensi Dasar dan Indikator Pencapaian Kompetensi 
Kompetensi Dasar Indikator 
3.4  Membedakan fungsi sosial, struktur 
teks, dan unsur kebahasaan beberapa 
teks eksposisi analitis lisan dan tulis 
dengan memberi dan meminta 
informasi terkait isu aktual, sesuai 
dengan konteks penggunaannya 
 
• Menganalisis unsur-unsur eksposisi dari sebuah 
kalimat 
• Memahami struktur teks eksposisi analitis 
• Memahami unsur kebahasaan dari teks eksposisi 
analitis 
4.4  Teks eksposisi analitis 
4.4.1  Menangkap makna secara 
kontekstual terkait fungsi sosial, 
struktur teks, dan unsur kebahasaan 
teks eksposisi analitis lisan dan tulis, 
terkait isu aktual 
• Menemukan dan menyusun kembali teks 
eksposisi analitik dari kalimat yang tersusun 
secara acak 
• Membacakan teks-teks eksposisi dengan suara 
lantang di depan kelas, dengan ucapan dan 
tekanan kata yang benar 
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4.4.2  Menyusun teks eksposisi analitis 
tulis, terkait isu aktual, dengan 
memperhatikan fungsi sosial, 
struktur teks, dan unsur kebahasaan, 
secara benar dan sesuai konteks 
• Membuat teks eksposisi menyatakan 
pandangannya tentang satu hal di sekolah, desa, 
atau kotanya 
 
I. Tujuan Pembelajaran 
Setelah mengikuti proses pembelajaran, peserta didik diharapkan dapat: 
• Menganalisis unsur-unsur eksposisi dari sebuah kalimat 
• Memahami struktur teks eksposisi analitis 
• Memahami unsur kebahasaan dari teks eksposisi analitis 
• Menemukan dan menyusun kembali teks eksposisi analitik dari kalimat yang tersusun 
secara acak 
• Membacakan teks-teks eksposisi dengan suara lantang di depan kelas, dengan ucapan 
dan tekanan kata yang benar 
• Membuat teks eksposisi menyatakan pandangannya tentang satu hal di sekolah, desa, 
atau kotanya 
 
J. Materi 
 
Analytical Exposition Texts 
 
K. Langkah-langkah 
 
 
No. 
Langkah-Langkah 
Kegiatan 
 
Kegiatan Pembelajaran 
Alokasi 
Waktu 
 
1. 
 
Pre-activity 
b.) Apersepsi 
1) Memberikan salam kepada 
siswa 
2) Memperkenalkan diri 
3) Mengabsen kehadiran siswa 
 
10 menit 
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2. 
 
 
 
 
 
 
 
Main activity 
c.) Eksplorasi 
1) Tanya jawab tentang contoh- 
contoh Analytical Exposition 
Texts 
d.) Elaborasi 
1) Memberi lembar kerja kepada 
siswa 
2) Siswa secara mandiri 
membuat Analytical 
Exposition Texts tentang tema 
yang telah ditentukan (pre-
test) 
e.) Konfirmasi 
1) Setelah siswa selesai menulis 
Analytical Exposition Texts, 
pekerjaan mereka 
dikumpulkan. 
2) Mengkonfirmasi kesulitan- 
kesulitan siswa dalam 
membuat Analytical 
Exposition Texts 
 
 
 
 
 
 
 
 
60 menit 
 
 
 
3. 
 
 
 
Post-activity 
f.) Penutup 
1) Memberikan kesimpulan 
tentang pelaksanaan pre-test 
dan memberi penguatan 
kepada siswa 
2) Menyampaikan  rencana 
pembelajaran yang akan 
diajarkan pertemuan 
berikutnya 
 
 
 
10 menit 
108  
 
L. Instrument 
 
Instruction 
 
b.    Make a Analytical Exposition Texts about theme 
 
 
H. Sistem Penilaian 
 
No. Component Score 
1. Format 5 
2. Mechanic 5 
3.      Content 20 
4. Organization 35 
5. Grammar 35 
Total 100 
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RENCANA PELAKSANAAN PEMBELAJARAN 
 
 (Control Class) 
 
Sekolah : MAN 1 Sukoharjo 
Mata Pelajaran : Bahasa Inggris 
Skill : Writing 
Kelas/semester          : XI/Ganjil    
Alokasi Waktu          : 2 x 40 menit 
 
I. Kompetensi Inti 
• KI-1 dan KI-2: Menghayati dan mengamalkan ajaran agama yang 
dianutnya. Menghayati dan mengamalkan perilaku jujur, disiplin, 
santun, peduli (gotong royong, kerjasama, toleran, damai), bertanggung 
jawab, responsif, dan pro-aktif dalam berinteraksi secara efektif sesuai 
dengan perkembangan anak di lingkungan, keluarga, sekolah, masyarakat 
dan lingkungan alam sekitar, bangsa, negara, kawasan regional, dan 
kawasan internasional”. 
• KI 3: Memahami, menerapkan, dan menganalisis pengetahuan faktual, 
konseptual, prosedural, dan metakognitif berdasarkan rasa ingin tahunya 
tentang ilmu pengetahuan, teknologi, seni, budaya, dan humaniora dengan 
wawasan kemanusiaan, kebangsaan, kenegaraan, dan peradaban terkait 
penyebab fenomena dan kejadian, serta menerapkan pengetahuan 
prosedural pada bidang kajian yang spesifik sesuai dengan bakat dan 
minatnya untuk memecahkan masalah 
• KI 4: Mengolah, menalar, dan menyaji dalam ranah konkret dan ranah 
abstrak terkait dengan pengembangan dari yang dipelajarinya di sekolah 
secara mandiri, bertindak secara efektif dan kreatif, serta mampu 
menggunakan metode sesuai kaidah keilmuan 
 
J. Kompetensi Dasar dan Indikator Pencapaian Kompetensi 
Kompetensi Dasar Indikator 
3.4  Membedakan fungsi sosial, 
struktur teks, dan unsur 
kebahasaan beberapa teks 
eksposisi analitis lisan dan 
tulis dengan memberi dan 
meminta informasi terkait isu 
aktual, sesuai dengan konteks 
penggunaannya 
 
• Menganalisis unsur-unsur eksposisi dari 
sebuah kalimat 
• Memahami struktur teks eksposisi 
analitis 
• Memahami unsur kebahasaan dari teks 
eksposisi analitis 
4.4  Teks eksposisi analitis 
4.4.1  Menangkap makna secara 
kontekstual terkait fungsi 
sosial, struktur teks, dan 
• Menemukan dan menyusun kembali teks 
eksposisi analitik dari kalimat yang 
tersusun secara acak 
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unsur kebahasaan teks 
eksposisi analitis lisan dan 
tulis, terkait isu aktual 
4.4.2  Menyusun teks eksposisi 
analitis tulis, terkait isu 
aktual, dengan 
memperhatikan fungsi sosial, 
struktur teks, dan unsur 
kebahasaan, secara benar dan 
sesuai konteks 
• Membacakan teks-teks eksposisi dengan 
suara lantang di depan kelas, dengan 
ucapan dan tekanan kata yang benar 
• Membuat teks eksposisi menyatakan 
pandangannya tentang satu hal di 
sekolah, desa, atau kotanya 
 
 
 
 
K. Tujuan Pembelajaran 
Setelah mengikuti proses pembelajaran, peserta didik diharapkan dapat: 
• Menganalisis unsur-unsur eksposisi dari sebuah kalimat 
• Memahami struktur teks eksposisi analitis 
• Memahami unsur kebahasaan dari teks eksposisi analitis 
• Menemukan dan menyusun kembali teks eksposisi analitik dari kalimat 
yang tersusun secara acak 
• Membacakan teks-teks eksposisi dengan suara lantang di depan kelas, 
dengan ucapan dan tekanan kata yang benar 
• Membuat teks eksposisi menyatakan pandangannya tentang satu hal di 
sekolah, desa, atau kotanya 
 
 
L. Materi Pembelajaran 
 
Teks tulis berbentuk analytical exposition 
 
An analytical exposition is a form of text-type known as an 
analytical exposition. A form that relies on arguments, so sometimes it is 
called an argument text. 
It is social function is to persuade the reader or listener that 
something is the case. So, sometimes it is called persuassive text. 
Analytical exposition text: 
 
Analytical Exposition are organized in three stages/ Generic structures of 
analytical exposition text: 
4. Statement of position (thesis) 
This stage usually includes a ‘preview argunebts’, it introduces topics and 
indicates the writer’s opinion. 
5. Arguments 
This stage consist of a point of elaboration sequence. The number of points 
may vary but each must be supported by discussion and evidence which is 
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elaboration of the point. Points are ordered according to the writer’s 
choice, but it usual to discuss the strangest point first. 
 
6. Reinforcement of the statement opinion (Reiteration) 
This last stage restates the position more forcefully in the light of the 
argument presented. 
 
Language Features of analytical Exposition: 
3. Using Emotive Word (adds strong description to the facts and so helps to 
create an extremely subjective tone of the text) 
4. Word that link argument 
e.g: 
• One important effect 
• In addition 
• Furthermore 
• Firstly 
• Secondly 
• Third 
• Etc 
 
 
M. Metode/Teknik Pembelajaran 
 
Cooperative Language Learning 
 
N. Langkah-langkah Kegiatan 
 
Pertemuan pertama (Simple Present Tense) 
 
No 
Langkah 
Kegiatan 
Kegiatan Pembelajaran 
Alokasi 
Waktu 
 
 
 
 
1. 
 
 
 
 
Pre-activity 
g. Apersepsi 
Pembukaan 
1) Memberikan salam kepada 
siswa 
2) Mengabsen kehadiran siswa 
3) Tanya jawab terkait Analytical 
Exposition Texts 
h. Motivasi 
Menjelaskan manfaat materi yang 
akan dipelajari 
 
 
 
 
10 menit 
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2. 
 
 
 
 
 
 
 
 
Main activity 
c. Eksplorasi 
1) Guru menjelaskan Simple 
Present Tense yang menjadi 
salah satu ciri dari Analytical 
Exposition Texts 
2) Guru memberikan contoh- 
contoh Simple Present Tense 
dalam Analytical Exposition 
Texts berdasarkan Textbook 
3) Guru memperlihatkan gambar 
yang telah dibawanya dan 
bertanya kepada siswa apa saja 
yang ada pada textbook 
4) Guru meminta siswa untuk 
mengembangkan ide mereka 
berdasarkan contoh textbook 
tersebut dalam sebuah kalimat 
Simple Present Tense 
d. Elaborasi 
1) Guru meminta siswa untuk 
membentuk kelompok dan 
membuat kalimat berpola 
Simple Present Tense sesuai 
contoh di Textbook 
e. Konfirmasi 
1) Memfasilitasi peserta didik 
untuk sebagai narasumber dan 
fasilitator dalam menjawab 
berbagai pertanyaan siswa 
2) Membantu menyelesaikan 
masalah yang dihadapi siswa 
3) Memberi motivasi untuk 
berpartisipasi kritis dan kreatif 
kepada siswa 
4) Guru bertanya jawab tentang 
hal-hal yang belum diketahui 
siswa 
 
 
 
 
 
60 menit 
 
 
3. 
 
Post-activity 
f. Penutup 
1) Memberi kesimpulan atau 
rangkuman pelajaran 
2) Menyampaikan rencana 
pembelajaran yang akan 
diajarkan pertemuan berikutnya 
 
 
10 menit 
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Pertemuan Kedua 
 
No 
Langkah 
Kegiatan 
Kegiatan Pembelajaran 
Alokasi 
Waktu 
 
 
 
1. 
 
 
 
Pre-activity 
g. Apersepsi 
1) Pembukaan 
2) Memberikan salam kepada 
siswa 
3) Mengabsen kehadiran siswa 
4) Tanyajawab terkait Analytical 
Exposition Texts 
h. Motivasi 
Menjelaskan manfaat materi yang 
akan dipelajari 
 
 
 
10 menit 
 
 
 
2. 
 
 
 
Main activity 
i. Eksplorasi 
1) Guru melibatkan siswa untuk 
mencari informasi tentang 
topik/tema yang akan 
disampaikan dan dipelajari 
2) Guru menjelaskan tujuan 
komunikatif dari Analytical 
Exposition Texts 
3) Guru menjelaskan generic 
structure dari teks berbentuk 
Analytical exposition texts  
4) Guru menjelaskan language 
feature dari teks berbentuk 
Analytical exposition text 
5) Guru menunjukkan contoh 
sebuah analytical exposition 
texts 
j. Elaborasi 
1) Memberi tugas berdasarkan 
pemahaman siswa tentang text 
yang berupa writing 
2) Guru meminta siswa untuk 
membentuk kelompok dan 
membuat Analytical Exposition 
Texts sesuai dengan tema yang 
telah ditentukan oleh guru 
 
 
 
 
 
 
 
60 menit 
116  
k. Konfirmasi 
1) Memfasilitasi peserta didik 
sebagai narasumber dan 
fasilitator dalam menjawab 
berbagai pertanyaan peserta 
didik 
2) Membantu menyelesaikan 
masalah yang dihadapi siswa 
3) Memberi motivasi untuk 
berpartisipasi kritis dan kreatif 
kepada siswa 
4) Guru bertanya jawab tentang 
hal-hal yang belum diketahui 
siswa 
 
 
3. 
 
Post-activity 
l. Penutup 
1) Memberi kesimpulan atau 
rangkuman pelajaran 
2) Menyampaikan rencana 
pembelajaran yang akan 
diajarkan pertemuan berikutnya 
 
 
10 menit 
 
O. Sumber dan Media Pembelajaran 
 
3. Sumber 
a. Buku Paket English in Focus for Grade XI 
Senior High School (SMA/MAN) 
b. LKS (Lembar Kerja Siswa) Intensif Bahasa 
Inggris Kelas XI Semester 1 
 
4. Media : Textbook 
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P. Penilaian 
 
a. Teknik Penilaian : Written Text 
 
b. Instrument  : Arrange the word into good sentences 
 
c. Rubrik Penilaian 
 
No. Component Score 
1. Format 5 
2. Mechanic 5 
3.      Content 20 
4. Organization 35 
5. Grammar 35 
Total 100 
 
 
Surakarta, 5 November 2019 
Mengetahui, 
Guru Mata Pelajaran Peneliti 
 
 
 
Kuswahyuningsih, M.Pd Hafidh Rois Al Ahsan 
NIP. 197607182003122004 NIM. 153221211 
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RENCANA PELAKSANAAN PEMBELAJARAN 
 
 (Control Class) 
 
Sekolah : MAN 1 Sukoharjo 
Mata Pelajaran : Bahasa Inggris 
Skill : Writing 
Kelas/semester          : XI/Ganjil    
Alokasi Waktu          : 2 x 40 menit 
 
I. Kompetensi Inti 
• KI-1 dan KI-2: Menghayati dan mengamalkan ajaran agama yang 
dianutnya. Menghayati dan mengamalkan perilaku jujur, disiplin, 
santun, peduli (gotong royong, kerjasama, toleran, damai), bertanggung 
jawab, responsif, dan pro-aktif dalam berinteraksi secara efektif sesuai 
dengan perkembangan anak di lingkungan, keluarga, sekolah, masyarakat 
dan lingkungan alam sekitar, bangsa, negara, kawasan regional, dan 
kawasan internasional”. 
• KI 3: Memahami, menerapkan, dan menganalisis pengetahuan faktual, 
konseptual, prosedural, dan metakognitif berdasarkan rasa ingin tahunya 
tentang ilmu pengetahuan, teknologi, seni, budaya, dan humaniora dengan 
wawasan kemanusiaan, kebangsaan, kenegaraan, dan peradaban terkait 
penyebab fenomena dan kejadian, serta menerapkan pengetahuan 
prosedural pada bidang kajian yang spesifik sesuai dengan bakat dan 
minatnya untuk memecahkan masalah 
• KI 4: Mengolah, menalar, dan menyaji dalam ranah konkret dan ranah 
abstrak terkait dengan pengembangan dari yang dipelajarinya di sekolah 
secara mandiri, bertindak secara efektif dan kreatif, serta mampu 
menggunakan metode sesuai kaidah keilmuan 
 
J. Kompetensi Dasar dan Indikator Pencapaian Kompetensi 
Kompetensi Dasar Indikator 
3.4  Membedakan fungsi sosial, 
struktur teks, dan unsur 
kebahasaan beberapa teks 
eksposisi analitis lisan dan 
tulis dengan memberi dan 
meminta informasi terkait isu 
aktual, sesuai dengan konteks 
penggunaannya 
 
• Menganalisis unsur-unsur eksposisi dari 
sebuah kalimat 
• Memahami struktur teks eksposisi 
analitis 
• Memahami unsur kebahasaan dari teks 
eksposisi analitis 
4.4  Teks eksposisi analitis 
4.4.1  Menangkap makna secara 
kontekstual terkait fungsi 
sosial, struktur teks, dan 
• Menemukan dan menyusun kembali teks 
eksposisi analitik dari kalimat yang 
tersusun secara acak 
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unsur kebahasaan teks 
eksposisi analitis lisan dan 
tulis, terkait isu aktual 
4.4.2  Menyusun teks eksposisi 
analitis tulis, terkait isu 
aktual, dengan 
memperhatikan fungsi sosial, 
struktur teks, dan unsur 
kebahasaan, secara benar dan 
sesuai konteks 
• Membacakan teks-teks eksposisi dengan 
suara lantang di depan kelas, dengan 
ucapan dan tekanan kata yang benar 
• Membuat teks eksposisi menyatakan 
pandangannya tentang satu hal di 
sekolah, desa, atau kotanya 
 
 
 
 
K. Tujuan Pembelajaran 
Setelah mengikuti proses pembelajaran, peserta didik diharapkan dapat: 
• Menganalisis unsur-unsur eksposisi dari sebuah kalimat 
• Memahami struktur teks eksposisi analitis 
• Memahami unsur kebahasaan dari teks eksposisi analitis 
• Menemukan dan menyusun kembali teks eksposisi analitik dari kalimat 
yang tersusun secara acak 
• Membacakan teks-teks eksposisi dengan suara lantang di depan kelas, 
dengan ucapan dan tekanan kata yang benar 
• Membuat teks eksposisi menyatakan pandangannya tentang satu hal di 
sekolah, desa, atau kotanya 
 
 
L. Materi Pembelajaran 
 
Teks tulis berbentuk analytical exposition 
 
An analytical exposition is a form of text-type known as an 
analytical exposition. A form that relies on arguments, so sometimes it is 
called an argument text. 
It is social function is to persuade the reader or listener that 
something is the case. So, sometimes it is called persuassive text. 
Analytical exposition text: 
 
Analytical Exposition are organized in three stages/ Generic structures of 
analytical exposition text: 
4. Statement of position (thesis) 
This stage usually includes a ‘preview argunebts’, it introduces topics and 
indicates the writer’s opinion. 
5. Arguments 
This stage consist of a point of elaboration sequence. The number of points 
may vary but each must be supported by discussion and evidence which is 
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elaboration of the point. Points are ordered according to the writer’s 
choice, but it usual to discuss the strangest point first. 
 
6. Reinforcement of the statement opinion (Reiteration) 
This last stage restates the position more forcefully in the light of the 
argument presented. 
 
Language Features of analytical Exposition: 
3. Using Emotive Word (adds strong description to the facts and so helps 
to create an extremely subjective tone of the text) 
4. Word that link argument 
      e.g: 
• One important effect 
• In addition 
• Furthermore 
• Firstly 
• Secondly 
• Third 
• Etc 
 
 
M. Metode/Teknik Pembelajaran 
 
Cooperative Language Learning 
 
 
N. Langkah-langkah Kegiatan 
 
Pertemuan ketiga 
No 
Langkah 
Kegiatan 
Kegiatan Pembelajaran 
Alokasi 
Waktu 
 
 
 
1. 
 
 
 
Pre-activity 
g. Apersepsi 
1) Pembukaan 
2) Memberikan salam kepada 
siswa 
3) Mengabsen kehadiran siswa 
4) Tanyajawab terkait Analytical 
Exposition Texts 
h. Motivasi 
Menjelaskan manfaat materi yang 
akan dipelajari 
 
 
 
10 menit 
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2. 
 
 
 
 
Main activity 
i. Eksplorasi 
1) Mereview tugas siswa 
(membuat Analytical Exposition 
Texts)  
j. Elaborasi 
1) Meminta siswa untuk 
memperbaiki pekerjaan mereka 
secara tertulis di kertas 
berdasarkan masukan guru 
k. Konfirmasi 
1) Memfasilitasi peserta didik 
sebagai narasumber dan 
fasilitator dalam menjawab 
berbagai pertanyaan peserta 
didik 
2) Membantu menyelesaikan 
masalah yang dihadapi siswa 
3) Memberi motivasi untuk 
berpartisipasi kritis dan kreatif 
kepada siswa 
4) Guru bertanya jawab tentang hal-
hal yang belum diketahui siswa 
 
 
 
 
 
60 menit 
 
 
3. 
 
Post-activity 
l. Penutup 
1) Memberi kesimpulan atau 
rangkuman pelajaran 
2) Menyampaikan rencana 
pembelajaran dipertemuan 
berikutnya 
 
 
11 enit 
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O. Sumber dan Media Pembelajaran 
 
3. Sumber 
 
a. Buku Paket English in Focus for Grade XI 
Senior high School (SMA/MAN) 
b. LKS (Lembar Kerja Siswa) Intensif Bahasa 
Inggris Kelas XI  
 
4. Media : Textbook 
 
 
 
P. Penilaian 
 
a. Teknik Penilaian : Written Text 
 
b. Instrument : Revise a analytical exposition texts  
c. Rubrik Penilaian 
 
No. Component Score 
1. Format 5 
2. Mechanic 5 
3.      Content 20 
4. Organization 35 
5. Grammar 35 
Total 100 
 
 
Surakarta, 5 November 2019 
Mengetahui, 
Guru Mata Pelajaran Peneliti 
 
 
 
Kuswahyuningsih, M.Pd Hafidh Rois Al Ahsan 
NIP. 197607182003122004 NIM. 153221211
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RENCANA PELAKSANAAN PEMBELAJARAN 
 
Post-test (Control Class) 
 
Sekolah : MAN 1 Sukoharjo 
Mata Pelajaran : Bahasa Inggris 
Skill : Writing 
Kelas/semester          : XI/Ganjil    
Alokasi Waktu          : 2 x 40 menit 
 
H. Kompetensi Inti 
• KI-1 dan KI-2: Menghayati dan mengamalkan ajaran agama yang 
dianutnya. Menghayati dan mengamalkan perilaku jujur, disiplin, 
santun, peduli (gotong royong, kerjasama, toleran, damai), bertanggung 
jawab, responsif, dan pro-aktif dalam berinteraksi secara efektif sesuai 
dengan perkembangan anak di lingkungan, keluarga, sekolah, masyarakat 
dan lingkungan alam sekitar, bangsa, negara, kawasan regional, dan 
kawasan internasional”. 
• KI 3: Memahami, menerapkan, dan menganalisis pengetahuan faktual, 
konseptual, prosedural, dan metakognitif berdasarkan rasa ingin tahunya 
tentang ilmu pengetahuan, teknologi, seni, budaya, dan humaniora dengan 
wawasan kemanusiaan, kebangsaan, kenegaraan, dan peradaban terkait 
penyebab fenomena dan kejadian, serta menerapkan pengetahuan 
prosedural pada bidang kajian yang spesifik sesuai dengan bakat dan 
minatnya untuk memecahkan masalah 
• KI 4: Mengolah, menalar, dan menyaji dalam ranah konkret dan ranah 
abstrak terkait dengan pengembangan dari yang dipelajarinya di sekolah 
secara mandiri, bertindak secara efektif dan kreatif, serta mampu 
menggunakan metode sesuai kaidah keilmuan 
 
I. Kompetensi Dasar dan Indikator Pencapaian Kompetensi 
Kompetensi Dasar Indikator 
3.4  Membedakan fungsi sosial, 
struktur teks, dan unsur 
kebahasaan beberapa teks 
eksposisi analitis lisan dan 
tulis dengan memberi dan 
meminta informasi terkait isu 
aktual, sesuai dengan konteks 
penggunaannya 
 
• Menganalisis unsur-unsur eksposisi dari 
sebuah kalimat 
• Memahami struktur teks eksposisi 
analitis 
• Memahami unsur kebahasaan dari teks 
eksposisi analitis 
4.4  Teks eksposisi analitis 
4.4.1  Menangkap makna secara 
kontekstual terkait fungsi 
sosial, struktur teks, dan 
• Menemukan dan menyusun kembali teks 
eksposisi analitik dari kalimat yang 
tersusun secara acak 
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unsur kebahasaan teks 
eksposisi analitis lisan dan 
tulis, terkait isu aktual 
4.4.2  Menyusun teks eksposisi 
analitis tulis, terkait isu 
aktual, dengan 
memperhatikan fungsi sosial, 
struktur teks, dan unsur 
kebahasaan, secara benar dan 
sesuai konteks 
• Membacakan teks-teks eksposisi dengan 
suara lantang di depan kelas, dengan 
ucapan dan tekanan kata yang benar 
• Membuat teks eksposisi menyatakan 
pandangannya tentang satu hal di 
sekolah, desa, atau kotanya 
 
J. Tujuan Pembelajaran 
Setelah mengikuti proses pembelajaran, peserta didik diharapkan dapat: 
• Menganalisis unsur-unsur eksposisi dari sebuah kalimat 
• Memahami struktur teks eksposisi analitis 
• Memahami unsur kebahasaan dari teks eksposisi analitis 
• Menemukan dan menyusun kembali teks eksposisi analitik dari kalimat 
yang tersusun secara acak 
• Membacakan teks-teks eksposisi dengan suara lantang di depan kelas, 
dengan ucapan dan tekanan kata yang benar 
• Membuat teks eksposisi menyatakan pandangannya tentang satu hal di 
sekolah, desa, atau kotanya 
 
K. Materi 
 
Analytical Exposition Texts 
 
L. Langkah-langkah 
 
 
No. 
Langkah-Langkah 
Kegiatan 
 
Kegiatan Pembelajaran 
Alokasi 
Waktu 
 
1. 
 
Pre-activity 
b. Apersepsi 
1) Memberikan salam kepada 
siswa 
2) Mengabsen kehadiran siswa 
 
10 menit 
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2. 
 
 
 
 
 
 
 
Main activity 
f. Eksplorasi 
1) Mereview sedikit materi 
Analytical exposition text text 
g. Elaborasi 
1) Membagikan lembar kerja 
kepada siswa 
2) Siswa secara mandiri 
membuat Analytical 
exposition text text tentang 
tema yang ditentukan 
h. Konfirmasi 
1) Setelah siswa selesai menulis 
Analytical exposition text text, 
pekerjaan mereka 
dikumpulkan 
2) Mengkonfirmasi kesulitan- 
kesulitan siswa dalam 
membuat Analytical 
exposition text text 
 
 
 
 
 
 
 
60 menit 
 
 
 
3. 
 
 
 
Post-activity 
i. Penutup 
3) Memberikan kesimpulan 
tentang pelaksanaan post-test 
dan memberi penguatan 
kepada siswa 
4) Mengakhiri Proses 
pembelajaran 
 
 
 
10 menit 
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M. Instrument 
 
Instruction 
 
a.   Make a Analytical Exposition Texts about theme 
 
 
N. Sistem Penilaian 
 
No. Component Score 
1. Format 5 
2. Mechanic 5 
3.      Content 20 
4. Organization 35 
5. Grammar 35 
Total 100 
 
 
Surakarta, 5 November 2019 
Mengetahui, 
Guru Mata Pelajaran Peneliti 
 
 
 
Kuswahyuningsih, M.Pd Hafidh Rois Al Ahsan 
NIP. 197607182003122004 NIM. 153221211 
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Appendix 5. The Scoring Rubric of Writing 
 
 
No. Scoring Rubrics : Paragraph Maximum 
Score 
Actual 
Score Parts of Paragraph 
1. Format – 5 Points 
There is a title 1  
The title is centered 1  
The first line is intended 1  
There are margins on both sides 1  
The paragraph is double-spaced 1  
Total 5  
2. Mechanics – 5 Points 
There is a period, question  mark, or an 
exclamation mark after every sentence.  
 
1 
 
Capital letters are used correctly. 2  
The Spelling is correct. 2  
Total 5  
3. Content – 20 points 
The paragraph fits the assignment. 5  
The paragraph is interesting to read 5  
The paragraph shows thought and care. 10  
Total  20  
4. Organization – 35 Points 
The paragraph begins with a topic 
sentence that has both a topic and  
10  
The paragraph contains several specific 
and factual supporting sentences that 
explain or prove the topic sentence, 
including at least one example. 
20  
The paragraph ends with an 
appropriate concluding sentence. 
5  
Total  35  
5. Grammar and sentence structure – 35 points 
Estimate a grammar and sentence 
structure score. 
35  
Grand Total 100  
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     Appendix 6. The Score of Pre-test 
A. Experiment Class 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
No Students’ Researcher Teacher Score Pre-
Test 
1 A.M 48 46 47 
2 A.P 48 46 47 
3 A.B.A.K 44 43 43.5 
4 A.S.H 55 53 54 
5 A.D.S 56 55 55.5 
6 A.P.N 50 51 50.5 
7 A.C.I 41 40 40.5 
8 A.L.N.R 40 38 39 
9 A.R 55 56 55.5 
10 B.P.A 36 33 34.5 
11 D.S.N 43 42 42.5 
12 D.A.A 42 41 41.5 
13 D.K.S 38 37 37.5 
14 D.S.I 43 40 41.5 
15 D.N.P 43 45 44 
16 E.P 52 51 51.5 
17 F.A.A.R 55 52 53.5 
18 F.P.D 27 25 26 
19 F.N.A 45 43 44 
20 G.J.S.P 51 49 50 
21 G.C.K 46 44 45 
22 I.F.C 31 30 30.5 
23 M.R.K.N 23 21 22 
24 M.H.A 59 60 59.5 
25 P.D.M 47 48 47.5 
26 R.R 45 45 45 
27 S.H.A 31 30 30.5 
28 S.M 40 42 41 
29 U.H 31 29 30 
30 Y.M.N 20 20 20 
 Total  1285 1255 1270 
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B. Control Class 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
No Students’ Researcher Teacher Score Pre-
Test 
1 A.D.A 34 32 33 
2 A.I.A.M 52 53 52.5 
3 A.N.K.J 20 21 20.5 
4 A.M 20 21 20.5 
5 A.M.M 23 25 24 
6 A.O 20 20 20 
7 A.G.S 28 30 29 
8 A.P.S 56 52 54 
9 A.R.A.S 29 30 29.5 
10 A.A.F 42 44 43 
11 B.P.A.S 30 31 30.5 
12 D.A.R 31 34 32.5 
13 D.R 59 60 59.5 
14 D.I.A 61 59 60 
15 H.C.N 45 44 44.5 
16 I.K.W 48 46 47 
17 K.A 32 30 31 
18 M.A.K 47 46 46.5 
19 M.N.H 35 33 34 
20 M.S.M 32 28 30 
21 N.D.P 36 37 36.5 
22 N.P.R 44 42 43 
23 N.V.I 51 53 52 
24 N.C 26 25 25.5 
25 P.J 25 23 24 
26 R.P.P 21 20 20.5 
27 S.O.U 33 32 32.5 
28 W.E.L 21 24 22.5 
29 W.S.I 20 20 20 
30 Z.Z 23 24 23.5 
 Total  1044 1039 1041.5 
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Appendix 7. Students’ Worksheet in Pre-test 
 
A. Experiment Class 
 
 
 
 
131 
 
 
 
 
 
 
 
 
 
132 
 
B. Control Class 
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     Appendix 8. The Score of Post-test 
A. Experiment Class 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
No Students’ Researcher Teacher Score Post-
Test 
1 A.M 63 63 63 
2 A.P 70 70 70 
3 A.B.A.K 70 71 70.5 
4 A.S.H 73 75 74 
5 A.D.S 75 74 74.5 
6 A.P.N 69 70 69.5 
7 A.C.I 67 67 67 
8 A.L.N.R 65 68 66.5 
9 A.R 73 75 74 
10 B.P.A 64 65 64.5 
11 D.S.N 69 68 68.5 
12 D.A.A 70 68 69 
13 D.K.S 65 64 64.5 
14 D.S.I 67 69 68 
15 D.N.P 70 71 70.5 
16 E.P 73 73 73 
17 F.A.A.R 74 73 73.5 
18 F.P.D 59 60 59.5 
19 F.N.A 69 72 70.5 
20 G.J.S.P 70 69 69.5 
21 G.C.K 70 68 69 
22 I.F.C 63 64 63.5 
23 M.R.K.N 63 63 63 
24 M.H.A 73 77 75 
25 P.D.M 75 73 74 
26 R.R 71 70 70.5 
27 S.H.A 67 65 66 
28 S.M 69 70 69.5 
29 U.H 63 62 62.5 
30 Y.M.N 59 57 58 
 Total  2048 2054 2051 
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B. Control Class 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
No Students’ Researcher Teacher Score Post-
Test 
1 A.D.A 43 47 45 
2 A.I.A.M 56 55 55.5 
3 A.N.K.J 42 44 43 
4 A.M 44 44 44 
5 A.M.M 43 41 42 
6 A.O 45 44 44.5 
7 A.G.S 51 48 49.5 
8 A.P.S 59 59 59 
9 A.R.A.S 56 55 55.5 
10 A.A.F 57 55 56 
11 B.P.A.S 43 44 43.5 
12 D.A.R 44 45 44.5 
13 D.R 57 55 56 
14 D.I.A 59 55 57 
15 H.C.N 55 53 54 
16 I.K.W 50 49 49.5 
17 K.A 53 55 54 
18 M.A.K 55 55 55 
19 M.N.H 46 45 45.5 
20 M.S.M 50 52 51 
21 N.D.P 56 58 57 
22 N.P.R 47 48 47.5 
23 N.V.I 52 53 52.5 
24 N.C 48 47 47.5 
25 P.J 50 56 53 
26 R.P.P 45 43 44 
27 S.O.U 45 47 46 
28 W.E.L 46 46 46 
29 W.S.I 47 46 46.5 
30 Z.Z 49 47 48 
 Total  1493 1491 1492 
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Appendix 9. Students’ Worksheet in Post-test 
 
A. Experiment Class 
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B. Control Class 
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Appendix 10. Calculation Data 
A. Statistika Descriptive 
1. Statistika Deskriptive of Pre-Test (Experiment Class) 
 
Pre-test Experiment Class   
N 
Valid 30 
Missing 0 
Mean 42.3333 
Median 43.7500 
Mode 30.50a 
Std. Deviation 10.02869 
 
From the data of pre-test experiment showed that the mean was 42,333, the mode was 30.50, the 
median was 43.75 and the standard deviation was 10,02869. 
2. Statistika Deskriptive of Pre-Test (Controlled Class) 
 
Pre-test Control Class   
N 
Valid 30 
Missing 0 
Mean 34.7167 
Median 31.7500 
Mode 20.50 
Std. Deviation 12.48771 
 
From the data of pre-test control showed that the score was 20.5 up 60. The mean was 34.716, the 
mode was 20.50, the median was 31.75 and the standard deviation was 12.48771. 
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3. Statistika Deskriptive of Post-Test (Experiment Class) 
 
 
 
 
 
 
 
 
 
  
From the data of post-test experiment showed that the score was 63 up 74.5. The mean was 68.366, the 
mode was 70.50, the median was 69,25 and the standard deviation was 4.52185. 
4. Statistika Deskriptive of Pre-Test (Controlled Class) 
 
 
 
 
 
  
 
 
 
 
Post-test Experiment Class   
N 
Valid 30 
Missing 0 
Mean 68.3667 
Median 69.2500 
Mode 70.50 
Std. Deviation 4.52185 
 
Post-test Control Class   
N 
Valid 30 
Missing 0 
Mean 49.7333 
Median 48.7500 
Mode 44.00a 
Std. Deviation 5.17576 
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From the data of post- test control showed that the score was 42 up 55.5. The mean was 49.733, the 
mode was 44.00, the median was 48.75 and the standard deviation was 5.17576. 
B. Pre-requisite 
5. Normality test 
The data are categorized as a homogen data if the significance value of normality test is 
higher than alpha (0,05). The result of normality test are shown in the table below: 
Table 4.5 
        The Result of Normality Test of Pre-test in  
                   Experiment and Control Class 
 
No. Teaching Media 
Number of 
Sample 
Sig. Conclusion 
1. Google Classroom 30 0.200 Normal 
2. Textbook 30 0.179 Normal 
 
The explanation of the table as follows: 
a. The result of the normality test of the data of the experiment class which the students 
are taught by using Google Classroom shows that the significance value is 0.200 Thus, it 
can be conclude that the data of experiment class is normal. 
6. Homogeneity Test 
 
Homogeneity test is done to know that the data are homogenous or not. If Xo is lower than 
X (table)(0.05), it can be concluded that the data are  homogenous. The calculation of the data 
homogeneity is presented below: 
 
Independent Samples Test 
 Levene's Test for Equality of Variances 
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F Sig. 
Score 
Equal variances assumed 2.406 .126 
Equal variances not assumed   
 
Based on the table above, it shows that the significance value of homogeinity test on 
experiment and controlled class is 0.126 Thus, it can be concluded that the data of two sample are 
homogen.  
C. Hypothesis Testing 
Table of result the hypothesis testing 
Independent Samples Test 
 t-test for Equality of Means 
t df Sig. 
(2-
tailed
) 
Mean 
Difference 
Std. Error 
Difference 
95% Confidence 
Interval of the 
Difference 
Lower Upper 
Score 
Equal 
variances 
assumed 
-
14.850 
58 .000 -18.63333 1.25480 -21.14509 -16.12158 
Equal 
variances 
not 
assumed 
-
14.850 
56.973 .000 -18.63333 1.25480 -21.14605 -16.12062 
 
The result of hypothesis testing show that the significance value is lower than 0.05. So the 
hypothesis can be accepted in research. 
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Appendix 11. Curriculum Vitae of Collaborator  
CURRICULUM VITAE OF COLLABORATOR 
 
A. Personal Details 
 
Name : Kuswahyuningsih, M.Pd 
 
Address : Sukoharjo 
 
Phone : 082138184718 
 
Place & Date of Birth : Temanggung, 18 Juli 1976  
Sex : Female 
Marital Status : Married 
 
Religion : Islam 
 
Nationality : Indonesia 
 
 
 
B. Education Details 
 
S2 Pendidikan Bahasa Inggris 
 
 
 
C. Job Experiences 
 
1999 – 2003 Guru Bahasa Inggris SMA Veteran 1 Sukoharjo 
 
2004 – Sekarang Guru Bahasa Inggris MAN Sukoharjo 
 
 
 
 
 
145 
 
Appendix 12. Curriculum Vitae of Researcher 
 
CURRICULUM VITAE OF RESEARCHER 
 
 
A. Personal Details 
 
Name : Hafidh Rois Al Ahsan 
 
Address : Sarigunan, Sragen Wetan, Sragen 57214 
 
Phone : 08995270790 
 
Place & Date of Birth : Sragen, January 7, 1997   
Sex : Male 
Marital Status : Single 
 
Religion : Islam 
 
Nationality : Indonesia 
 
 
B. Education Details 
 
2003 – 2009 SD 1 Sragen 
2009 – 2012 MTs N 1 Sragen 
2012 – 2015 MAN 1 Sragen 
 
2015 – 2019  IAIN Surakarta 
 
 
 
C. Computer Skills 
 
Microsoft Word, Microsoft Excel, Microsoft Power Point 
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Appendix 13. Photograph 
 
A. Experiment Class 
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B. Control Class 
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